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Project Identification Items and Executive Summary 



Section I 

SERVICES FOR CHILDREN WITH DEAF-BLINDNESS 
CFDA-84.025A - STATE AND MULTI-STATE PROJECTS 



FINAL PERFORMANCE REPORT 



PROJECT NUMBER: H025A20013 



PROJECT TITLE: 

Indiana Deaf-Blind Services Project 

PROJECT DIRECTOR: 

Karen S. Goehl 

MAILING .UIDRESS: 

Indiana Deaf-Blind Services Project 
SOE 502 

Blumberg Center for Interdisciplinary 
Disciplinary in Special Education 
Indiana State University 
Terre Haute, IN 47809 



TELEPHONE NUMBER: 
812-237-2830 
TTY 812-237-3022 
800-622-3035 

* Specific Topic Information Packets 
Newsletter Distribution - 1000 x 6 

Poster Session and Conference Displays 
Conference Presentations 
Blumberg Preschool Workshops 



PROJECT Sl'ATE DATE: 10-1-92 
PROJECT END DATE: 9-30-95 

GEOGRAPHIC AREA: Indiana 



DIRECT SERVICES OFFERED BY 
PROJECT: 

AGE/S OF CHILDREN: 0-2, 18-21 
No. of Children: 14; 25 

TECHNICAL ASSISTANCE: 

No. of Children/Youth: 205 
No. of Parents: 572 ** 

No. of Professionals: 7,810* 
No. of Paraprofessionals: 164 



♦♦Expanded through use of toll fiiee 
line located at Indiana Parent Information 
Network (IPIN), a parent consultant at 
IPIN and, mailings to family members on 
the IPIN list 
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Project Identification Items and Executive Summary 

Executive Summary 

The Indiana Deaf-Blind Services Project was designed to enhance and further develop cooidi- 
nated direct services to children and youth, birth through age two and eighteen through age 
twenty one, with deaf-blindness for whom Indiana is not obligated to make available a free 
appropriate public education. It was also designed to provide technical assistance to the public 
and private agencies who deliver services for children and youth with deaf-blindness and their 
families. 

The work of the Indiana Deaf-Blind Services Project was focused on: 

1. The identification, registration and tracking of students, birth through age twenty-one 
who have dual sensory impairments (deaf-blindness). 

2. The delivery of technical assistance to service providers and families in order to 
ir.v-rease their knowledge and skills in dual sensory impairments. 

3. The maintenance of a resource materials center to collect, disseminate and 
exchange information specific to dual sensory impairments. 

4. The development of a mentor teacher training program to expand statewide 
knowledge and skills specific to children and youth who are deaf-blind. 

5. The development of a network of parents and families of children and youth with dufd 
sensory impairments. 

6. The coordination with the Part H lead agency to provide inservice training on 
assessment and evaluation of infants and toddlers with deaf-blindness. 

7. The improvement of transition services for students with deaf-blindness through the 
use of a Personal Futures Plan approach and coordinated state training system. 

8. The coordination with Indiana’s dual sensory impairments technology project to 
provide information and training about technology to children and youA who are 
deaf-blind. 

9. The dissemination of information about the project to parents, programs, and systems 
throughout Indiana. 



Two hundred and five Indiana children and youth with deaf-blindness were identified and 
tracked through community agency and public school programs. Technical assistance was 
provided to many of these children, their teachers, families and other service providers 
throughout the state. Inservicc training worieshops on such topics as communication, functional 
curriculum, integration and challenging behaviors also were conducted. Over one thousand 
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Project Identification Items and Executive Summary 



items were entered in a materials resource center for distribution statewide. These entries are 
specific to deaf-blindness and multiple disabilities and include, journals, articles, curriculum 
resources, assessment materials, books, videotapes, monographs, conference proceedings, and 
resource directories. In addition, a monograph titled, “Profiles: Individuals with Deaf- 
Blindness,” featuring articles about Indiana families and information on etiologies of deaf- 
blindness, was distributed to state and national service providers and families. The mentor 
teacher training project was expanded. The major focus of this mentor project was to build local 
capacity by training Indiana teachers to provide consultant services to other teachers who may 
have no training in deaf-blindness but have been assigned children with both hearing and visual 
impairments. Parent support weekends were conducted for families of Indiana children with 
dual sensory impairments and were successful in linking a number of families. A two-day 
statewide woricshop on assessment and evaluation of infants and toddlers who are deaf-blind was 
conducted with Part H personnel. Personal Futures Planning and transition plan training was 
conducted through technical assistance activities and training workshops. The project 
coordinated information and training regarding technology for individuals with deaf-blindness 
with Indiana’s ATTAIN/ITRAID statewide technology project A project brochure, mentor 
teacher brochures, a vision manual, and six newsletters per year were distributed to a readership 
of over one thousand. An advisory committee was established including members of families 
and service providers. This committee provided direction and support throughout the duration of 
the project period. 



Indiana Deaf*Blind Services Project 



Page iii 



Table of Contents 

Section II 
Table of Contents 

Indiana Deaf-Blind Services Project: 

Final Performance Report 
1992-1995 

Section I Project Identification Items and Executive Summary i 

Section n Table of Contents iv 

Section HI Puipose, Goals and Objectives 

Section IV AccompUshments/Outcomes of the Project 6 

Section V Project Problems and Impact 18 

Section VI Assurances 25 

Section VU Appendices 

Appendix A: Technical Assistance Sample 

Appendix B; Life Goals: Mida, The Dream 

Appendix C: Back Home Again in Indiana: The Road to Transition 



Indiana Deaf-Blind Services Project ^ Page iv 



Section m 

Purpose, Goals and Objectives 



Purpose, Goals and Objectives 




Project Philosophy 

The specie authorizing statute requirements (34CFR Part 307.1 1) supported the following 
activities: 

1. Direct Servi^ in the form of special education, early intervention, and related services, 
as well as vocational and transitional services, were to be available to children with deaf- 
blindness when a state is not obligated to provide these service:? under Part B of the IDEA 
or some other authority [Services to non-mandated children - 307. 1 1 (a)(1)]. In Indiana, 
Priority I non-mandated children included those children, birth through two, and youth, 
nineteen through twenty-one years of age, with deaf-blindness. 

2. Technical Assistance was to be provided to public and private agencies, institutions, and 
organizations providing early intervention, education, transitional, vocational, early 
identitication, and related services to children with deaf-blindness [Services to mandated 
children - 307.1 1(a)(2)]. In Indiana, Priority II mandated children included those 
children, three through eighteen years of age, with deaf-blindness. 

The statute as described above defined the design of the Indiana Deaf-Blind Services Project It 
was rooted in the assumption that a successful project: 

□ would be conducted in a cost effective and appropriate manner. 

□ would foster collaboration between agencies and service providers involved in 
providing services to children and youth with deaf-blindness. 

□ would be responsive to the needs of families and their children who are deaf-blind. 

□ would implement cunent research findings and exenplary practices including 
services that are age-appropriate for project participants, and providing for the 
maximum integration of children wiA deaf-blindness in the least restrictive 
environment 

□ would ensure that project participants who are otherwise eligible to participate are 
selected without regard to race, color, national origin, gender, age, or disabling 
condition. 

These philosophical underpinnings were fundamental to the design of the Indiana Deaf-Blind 
Services Project and were implicit in the specific project components and activities 



Specific Project Components 

The Indiana Deaf-Blind Services Pro;t«t was organized into eleven components. Nine 
components were directly related to project outcomes. The remaining two components 
addressed evaluation and management activities. Each of the components represented a major 
goal. All eleven components with their supporting activities are presented in Table 1. 
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Purpose, Goals and Objectives 



Objectives and M^or Activities of Project Components 




Objective: To maintain a census of infants, toddlers, children and youth, birth through twenty-rme, in 
Indiana with both hearing and vision impairmei<ts as defined by the federal definition and included in Indiana’s 
Article?. 

Activities: 

1.1 Coordinate with the Division of Special Education and their annual child count ptxx;eduies in 
maintaining a census of individuals who ate deaf-blind. 

1J2 Comply with federal census iq>ortuig lequiiements. 

U Provide infimnation regarding incidence of deaf-blindness, risk factors, state definition of deaf-blind 
and the Indiana Deaf-Blind Project to responsible agencies, (vganizations and individuals. 

1.4 Update die database of information regai^g children and youth with deaf-blindness. 

1.5 Extend identification eff(^ to those geographic areas in Indiana where children and youth with 
deaf-Uindness appear to be underiepiesented 









Objective: To increase the knowledge and training of parents, professionals, and par^;HX>fessionals in the area 
of deaf-blindne.ss. 

Activities: 

2.1 Meet regulany and coadinate with the Part B CSPD Coordinator to influence and provide fw the 
pre-service training needs of pn^essionaB;^par^)rofessionals in Indiana’s Part B CSPD plan. 

2.2 Provide informatioa to Indiana’s seven education roundtables regarding possible technical 
assistance activities which can be incorporated into each of their respective CSPD plans. 

23 Nfeet regularly and coordinate with the Part H CSPD Coordinator to influence and provide for the 
pre-service training needs of professionals^iaraprofessionals in Indiana’s Part H CSPD plan. 

2.4 Respond to requests feu: technical assistance and consultation services utilizing an innovative problem 
solving tqqxoach. 

2S Continue coUatxxation with existing state and federally funded Indiana projects in the development of 
{qjpropiiate technical assistance activities. 

2j6 Continue to lecture and ixovide materials to state universities in Indiana which offer summer institute 
courses related to deaf-blindness, severe and/or multiide disabilities. 

2.7 Respond to individual requests for technical assistance, consultation services and training needs. 












Objective: To maintain a Resource Materials Centa for the collection, dissemination and exchange of 
information specific to the pqmlaticMi of individuals with deaf-blindness. 

Activities: 

3.1 Acquire materials qrecifle to the pr^xilation of persons with deaf-blindness. 

3.2 Compile al’ 'Materials using a datab^ system. 

33 Provide a paiodic list of updated acquisitions to a variety of irtdividuals and programs throughout 
Indiana. 

3.4 Provide the new National Deaf-Blind Clearinghouse with a list of materials available tiuxKigh the 
Indiana Deaf-Blind Project 

33 Promote tire development and distribution of Information Fact Sheet Packets. 



Table 1 
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Objective: To (xmtinue to build local c^)acity through a mentor teacher training {soject in which professionals 
who currently worir with students with d^-Uindness in Indiana receive graduate training in current best 
practices and then matter with other teachers as assigned by the Indiana Deaf-Blind Project. 

Activities: 

4,1 Conduct joint planning with TRACES to continue the three phase MentOT Teacher Training Project 

42 Provide yearly summer institute coursewrxk to the particqtants in the Mentor Teacher Training Project 

4 J Continoe to secure University credit status or continuing education approval for the Summer Institute 
coursewoflc. 

4.4 Provide follow-up onsite visits to each of the participants in the Mentev Teacher Training Project 

4.5 Fbllowing Phase m, pairMentorTeachers with teachers/service providers who request assistance 
from the Indiana Deaf-Blind Project 

4.6 Provide incentives for Mentor Teachers to consult with their peers. 

4.7 Emphasize recruitment of participants who provide services to Pricuity I children and youth for the 
suteequent three year Mentor Teacher Training Project. 



E— 






Objective: To ensure diat families who have children with deaf-Uindness receive support and training as well 
as <^>portunities to link with other families and professionals. 

Activities: 

5.1 Establish a committee of parents/family members to plan Family Suppot Activities. 

5.2 Provide a toll-free number fa Indiana parents to access information q>ecific to the needs of their child 
who is deaf-blind. 

S3 Establish a cadre of families who will provide articles for a “Parent’s Comer” in the Project newsletter, 

5.4 Provide infomation to families regarding deaf-blindness. 

5.5 Respond to bodi group and individual parent requests for suppot and consultative services. 















Objective: To better identify infants and toddlers witli deaf-Uindness. 

Activities: 

6.1 Provide infomation regarding deaf-blindness, risk factrxs, and the state definition of deaf-blindness to 
the Part H lead agency and all other rq^xr^iriate agencies and organizations. 

62 Provide information regarding referral systems for diagnosis and access to iq)plicable resources. 

63 Collaborate with the Part H lead agency coordinator, the Part H technical assistance ard training 
coordinator, a rqpresentative from an IHE and parent rq)resentatives to formulate a statewide model 
for the educational evaluation and identification of infants and toddlers with deaf-blindness. 

6.4 Provide training in educational evaluation to early intervention programs in Indiana who currently 
serve and to those programs which likely will serve infants and toddlers with deaf-blindness. 

63 Provide consultative services to the early intervention programs currently serving the 16 identified 
infants and toddlers in Indiana with deaf-blindness. 






iiill 



Objective: To provide personal futures planning and training in the development of transition plans for the 
Priority I and II Indiana children and youth with deaf-blindness. 
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Activities: 

7.1 CoonJinate with the Helen Keller National Center -Technical Assistance Center (HKNC-TAC) in the 
development <£ a state and local team paitnershq) plan to facilitate effective transitions for Indiana 
students. 

IJt Provide infmmation on the develc^anent of effective transition plans for youth with deaf-blindness to the 
CSPD coominatots in each of Indiana’s seven special education roundtaUes. 

7 J Provide information on the components of effective transition for youth with deaf-blindness to 
representatives of adult service agencies, employers, teachers, parents and families, students and 
community leadens. 

lA Coordinate die develqpment d personal futures plans for two identified PrkHity I students currently in out- 
of-state jnivate residential placments. 




Objective: To {Movide information and training about the technology-related benefits to children and youth 
with deaf Uindness. 



Activities: 

8.1 Refer requests regarding technology-related assistance to the ITRAID Project staff. 

8.2 Coordinate activities with the ITRAID Project to {MXivide wmicshops on technology-related assistance 
to the seven Indiana Special Education Roundtables. 

83 Promote the distribution and use of the hidependence through Techndlogy videot^ develqped by the 
riRAID Project 




Objective: To provide information about the project and effective practices to patents, programs, and systems 
throughout Indiana. 



Activities: 

9.1 Update and distribute the project brochure. 

92 Publish Infmmation Updates for statewide distribution six times per year. 

93 Present infemnation on the Project at local, state, regicHial and nation^ ccMifoences. 

94 Submit articles and announcements about the Indiana Deaf-Blind Project to existing newsletters and 
Speciu3S[et 

93 Respond to individual requests for information through the Materials Resource Center. 

93 Sh^ products devekqied by the Indiana Deaf-Blind Project with local, state and national 
organizations. 




Objective: To demonstrate that project activities have met the project objectives and have had a positi /c 
impact vn die lives of children and youth with deaf-blindness, their families and the personnel who iHovide 
educational services for their benefit 



Activities: 

10.1 Document the completion of activities and achievement of objectives. 

103 Document the types of direct services and technical assistance provided by project staff regarding 
information, referral, and training. 

103 Document the degree to which those accessing the project are satisfied with the services and 
assistance they received. 

10.4 Measure the overall impact of the project 
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Objective: To ensure that the activities of the Indiana Deaf-Blind Project are completed according to the 
allotted timelines. 



Activities: 

11.1 EstablishlndianaDeaf-BlindProject Advisory Committee. 

IIJ, Establish and monitor project timdines. 

lU Provide assurances that project partici^ts who are otherwise eligible to i^articipate are selected 
widiout regard to race, color, national origin, gender, age, <h: disabling condition. 

IIA Coordinate project activities with relevant individuals, programs and systems. 

11.5 Rqport results to funders. 

11.6 Monitor staffing allotment against objectives and activities. 
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Accomplishments/Outcomes of Project 

Section IV 

Accomplishments/Outcomes of Project 



Evaluation activities to measure accomplishments and outcomes occurred at four levels: 

1) documentation of the completion of activities and achievement of objectives, 

2) documentation of the types of direct services and techmcal assistance, 3) docunientation of the 
degree to which those accessing the Project are satisfied with the services and assistance they 
received, and 4) measurements of the overall impact of the Project on the lives of children and 
youth with deaf-blindness. 

Table 2 provides the evaluation matrix used by the project in assessing accomplishments and 
outcomes. It is keyed to each of the Project Components and their objectives. The matrix 
includes the component being evaluated, the informants providing the evaluation, the outcomes 
or products being evaluated, the method used for quantifying the level of satisfaction, and the 
long-term measures of impact 



Insert Table 2 About Here 



Data gathered using the matrix was used to determine the satisfaction with and impact of each 
activity. Project staff monitored the project timelines to ensure accountability and modify 
activities as needed. 

A narrative summary of the accomplishments of the Indiana Deaf-Blind Services Project from 
October 1, 1992 through September 30, 1995 is provided. It is organized in the order of the nine 
components presented in the Executive Summary of this Rnal Report The reader can refer to 
Table 1, Objectives and Major Activities of Project Components, for an overview of specific 
activities. 

Component 1.0: Identification and Tracking of Infants, Tcddlers, Children and Youth 
with Deaf-Blindness. 

The number of children and youth with deaf-blindness increased from 199 to 205 during the 
three year project period. The overall numbers do not reflect a large increase in students; 
however, ^proximately 30 new students were added to the census during each project year. The 
leveling off of the census totals was caused by death or "aging out" of older students, 
counterbalancing the addition of new students each year. 

For each of the three project years, the Indiana Project coordinated its deaf-blind census with the 
Indiana Department of Education, Division of Special Education’s annual December 1 child 
count activities. A packet of information from the Indiai.a Deaf-Blind Services Project provided 
instructions for identifying and reporting students with dual sensory impairments. This packet 
was included in each years’ state child count materials. The information was completed and 
returned by each district and/or agency to the Division of Special Education and then forwarded 
to the Indiana Deaf-Blind Services Project Office. 
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Evaluation Measures 












CnniMoentlJO: Identilica 
tkn ^Tcackingof In&iiits, 
Toddlas.ChildRnand 
Youdi Deaf-Bikidnss 
Objective: To 
mainiainacensusof 
infints,toddIas, 
diikkcoaidyoudi, 
bitflittnougb twenty- 
one, in Indiana with 
both heating and 
vi^rninainnents. 


Public Schools; 
Conununity Agen- 
cies; State Depart- 
ment Personnel 


December 1 child 
count activities; 
Individual rqxxts; 
Project demogr^h- 
ics; Number of 
information packets 
seit 


Content analysis of 
data infomation 
form; Re^tonses to 
information packets 


Accurate Census 
count; Efficient 
tracking procedures; 
Children in under- 
rqvesented areas 
receiving services; 
Decrease in "Un- 
known" categoies on 
Data Infomation 
Form 


Componec'i. 2,0: 
Technical Assdstance 
Objective: To 
increase the knowl- 
edge and training of 
parents, iHofession- 
als, and pattqxofcs- 
sitmals in the area of 
deaf-Uindness 


PartH&PartB 
eSPD Coordinators; 
Administrators in 
Seven Roundtables; 
Individuals receiv- 
ing technical 
assistance and 
trstining; Consult- 
aiits providing 
s^ces 


Number of partici- 
pants; Number/ 
schedule of training 
sessions; Pre/ 
Postiests; Satisfac- 
tion Questionnaires; 
Partidpant Demo- 
graphics; Training 
Materials; Training 
Agendas; Discrep- 
ancy Measures 


Responses reg,ard- 
ing training, 
organization, 
comisehensibility, 
degree to which 
training and 
technical assistance 
matched goals/ 
needs/expectatioas, 
and imidmentation 


Training activities in 
eSM) Plans; Increase ir 
knowledge about Pd- 
ject;Teadiers^)[dy 
probkm-scfving ap- 
proachwidiodrer stu- 
dents; Univetsiaes ac- 
cess project materialV 
staf^ Ibaining activities 
coordinated witii exist- 
ing projects; Mento 
Tesdiets used as pad 
tedinical assistance 


Component 3D: Resource 
Male^Oenta 

Objective: Tomain 
tain a Resource Mater- 
ials Oemer for the 
ooDectiQn,dtssen)ina- 
lioa and exchange of 
infennation ^edfk: to 
the population of indi- 
viduals widideaf- 
bUndoess 


Peer Reviewers; 
Individuals who 
receive materials; 
Project Staff 


Number of materials 
distributed; Number 
of acquisitions; 
Num^ and type of 
requests 


Consumer analysis 
of access and 
tqjfmqniateness of 
nuterials 


Through consumer 
survey, analysis of 
partic4>ants use of 
materials with . 
children and youth 
with deaf-blindness; 
Increased infoma- 
tion in Center about 
infants; toddlers; 
Increased Fact Sheet 
Distribution 


Component 4.0: Mentor 
Teacher Training 
Objective: To 
continue to build 
local capacity 
through a mentor 
teacher training 
{sroject 


Mentor Teachers; 
Administrators; 
Instructors; Project 
Staff 


Personal interviews; 
Consunoer sads&ctkxi 
measures; Consultant- 
designed Rne^wsdests; 
Consultant Recommen- 
dation Forms; Impact 
evaluations; Racticum 
Observation Evalua- 
tions; MentorTeadier 
Observation Evalua- 
tions; Homewexk As- 
signments; Hnal Paper 


Response on a 
variety of measures 
regarding training, 
organization, 
comprehensibility, 
degree to which 
training matched 
goals/needs/ 
expectations, and 
implementation 


At least 30 service 
providers have 
increased knowledge 
and skill through 
Summer Institute; 
Effective practices 
have been increased 
through the consulta- 
tion activities of at 
lease 8 newly trained 
mentor teachers 
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Evaluation Measures 












Component 5A: 
Parent/Family Netw<^ 
Objective: To 
eiisute that families 
who have children 
with deaf-blindness 
receive support and 
training as well as 
qppratunities to link 
wiUi other families 
and professionals 


Parents and Family 
Members; Project 
Staff; Consultants 


Survey of parent 
planning conunittee; 
Clumber of calls to 
toU-fiee telephone 
system; Parents 
response to Parents’ 
Column in newslet- 
ter; Requests for 
information on deaf- 
blindness by 
families; Number of 
inframation packets 
sent to families; 
Number of requests 
for consultation, 
training, and 
technical assistance 


Responses on 
Likm-scaled survey 
regarding satisfac- 
tion with services 
received from the 
Project; Responses 
regarding family 
particqration in 
Project planning; 
Responses regarding 
information re- 
ceived 


Families empowered to 
actively particqrate in 
direction and 
activities (newsletter, 
parent siqiport 
weekends); 40 families 
attendedpaient siqipoit 
wedeend rallies; 
Ihfomiation about deaf- 
bliiiciness and 
provided to rqjpiCKi- 
maldylOOfaiiiilies 
tfaiou^toll-fiee 
number, newsletter, and 
information packets; 
Families ooftiiibuted 
aitidles to newsletter 


Component 6.0: Evalua' 
tkm/Identification of 
Infants and Toddlers 
Objective: Tobetta 
identify infants and 
toddlers with deaf- 
blindness 


Early Intervention 
Teachers; Adminis- 
trators; Trainers; 
Related Services 
Personnel; Families 


Personal interviews; 
Consumer satisfac- 
tk» measures; 
Consultant-designed 
Pre/posttest instru- 
ment; Impact 
evaluations 


Response on a 
variety of measures 
legar^g training, 
organization, 
comprehensibility, 
degree to which it 
matched goals/ 
needs/expectations, 
and implementation 


At least 2S programs 
have received training/ 
infonnatioo residing 
evaluation; Statewide 
nxxlel of evaluation 
reflected in eSPD train- 
ing activities; IFSFs far 
16Piiotity I infants/ 
todcHeis reflects effec- 
tive pcactfaes; Tfaining 
activities ooordinatied 
widi existing projects 


Conq)oiient7e: Tcansitioi: 
Objective: Topro- 
videperaooal figures 
planning and training 
in die development of 
transition pbios for 
foePdotitylanin 
hxlianadiildcenand 
youth with disabilites. 


eSPD cooidinalots in 
each Roundtable; 
Families of studaas 
receiving training in 
I^tsonainaures Flans; 
Teacfaeis; Employers; 
Students; Adult Ser- 
vice Agency Bason- 
nebOdierl^iticqpBnts 


Consumer satisfaction 
measures; Impact 
evaiuatiocs; Nimber of 
imfividualsttamed; 
Number of team 
pattnenships developed; 
Quafityofinfividual 
transidon plans (IIT) 


Re^jonse on a variety 
of iTieasurcs r^aiding 
training, organization, 
(xnqpteheosibility, 
d^iee to which 
training makiiod 
goals/heedsfexpecta- 
tkxis, and iitqdetniatta- 
tkn 


[figher quality nPs; 
E\xative enqktyer atti- 
tudes; Incr^ in fami- 
Sypaiticipadon; 
E^osonal Futures Plan 1 .- : 
piac»foratleast2 
students; Ih-formation 
on transi-tion strategies 
provided; Use of 


Component 8.0: 
Technology 
Objective: To provide 
information and 
training about the 
technology-related 
benefits to children 
and youth with deaf- 
blindness 


Participants in 
technology training 
workshops; Indi- 
viduals who request 
service; ITRAID 
[Coordinator 


dumber of particqients; 
^uml»/9cheduleof 
raining sessions; Pie/ 
x»ttests;Sati^Ktion 
pjestiotmaires; 
Paiticixnt Dernograph- 
cs; Training Maleri^ 
lYaining Agendas; 
'lumber of requests for 
raining 


Response on a 
variety of measures 
regarding training, 
organization, 
comprehensibility, 
degree to whicdi it 
matched goals/ 
neerWexpectations, 
and implementation 


Project; Direct 
technical assistance 
coordinated with 
ITRAID Project; 
Seven roundtables 
received information/ 
training concerning 
technology benefits. 



Table 2 (Cont.) 
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Component 9.0: 
Dissemination of 
Information 

Objective: To 
inovide information 
about the project 
and effective 
practices to patents, 
programs, and 
systems throughout 
Indiana 


Consumers; Project 
Staff 


Copes of newslet- 
ters, brochures, fact 
sheets; Number of 
requests for infoma- 
tion; Number of 
pesentationsat 
conferences; 

Number of newslet- 
ters and brochures 
disseminated; 
Number of agencies, 
schools, families 
who receive informa- 
tion; Consumer 
satisfaction measures 


CtMisumer analysis 
of access and 
iqipqKiateness of 
materials; Re- 
sponses on standard 
Likert-scaled survey 
regarding organiza- 
tion; Compehensi- 
bility and degree to 
which conferences 
matched goals/ 
expectations. 


Increased knowledge 
about effective 
pactices in deaf- 
blindness; Increased 
leferrols to Project 
for direct and 
technical assistance; 
Six newsletters 
published per year. 
Presentations at 2 
conferences per year; 
Articles submitted to 
at least two existing 
newsletters; In- 
creased number of 
requests for materials 



Table2(ConL) 



The updated information was transferred to a data base maintained by the Indiana Deaf-Blind 
Services Project During each of the three project years, the Project updated the survey 
materials. Information was collected about educational placement, residential location, 
interaction with peers, related services, and technology related needs to name a few. For each of 
the three project years, the federal FEDACyOMB forms were completed and forwarded to the 
Office of Special Education Programs’ (OSEP) designated representative for the compilation of 
national statistical data. 

Beginning with the 1993 state child count, the Indiana Deaf-Blind Census information was 
included in the state's electronic reporting system (The Indiana Computerized Data Project or 
CODA Project). As a result, the Indiana public school special education directors were able to 
report children to the deaf-blind census through the state's computer network. Packets were still 
sent to both public schools and community agencies. Community agency directors continued to 
report as previously described. 

Through the coordination with the Indiana Division of Special Education's CODA Project 
tracking procedures became more streamlined and efficient This increased tlie accuracy of data 
obtained particularly from the public schools who participated in the CODA Project The 
changes in the identification and tracking procedures also included a change in the reporting 
form. Rather than giving an "Unknown" category for etiology, and degree of vision and hearing 
losses, new categories were provided, such as "Not Tested," "Other, please specify," and "Tested 
- Results Nonconclusive." These new categories helped eliminate the number of "Unknown" 
responses on the Indiana census and provided more detailed information than was available in 
the past 
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The dissemination of comprehensive census packets to agency and public school personnel was 
continued in an attempt to educate reporters about children with deaf-blindness. This resulted in 
a small increase in the number of children reported in at least one of the underrepresented areas. 
As a result of providing information to the Part H personnel, more infants were added to the 
census in that area. 

As a result of Indiana’s extensive identification activities, the Director of the Indiana Deaf-Blind 
Services Project presented this information to new project directors at the 1995 Project 
Director’s meeting in Washington, D.C. The director discussed the development of the Indiana 
census, the definition of dual sensory impairment used in Indiana, as well as the procedures used 
to maintain and update the census each year. In addition, the director traveled to Tennessee, 
Arkansas, and Maine to present workshops specific to information about the Indiana census 
activities. 

Component 2.0: Technical Assistance 

Technical assistance activities were organized to increase the knowledge and skills of parents 
and professionals in the area of dual sensory impairments, as well as benefit Indiana children and 
youA with deaf-blindness. TTie following narrative details the accomplishments of the technical 
assistance component initiated by the 1992-95 Indiana Deaf-Blind Services Project The 
project's technical assistance was organized around: 1) Consultations; 2) Training; and, 3) 
Information/Referral. The Technical Assistance accomplishments are discussed using these 
three categories as an organizational frameworic. 

1) Consultations 

The project staff and mentor teachers responded to individual requests for technical assistance 
from parents and professionals. Fifty three requests from families and public schools for on-site 
technical assistance were received by the Indiana Deaf-Blind Services Project during the 19^- 
95 project period. These requests resulted in approximately 150 on-site visits by project staff, 
mentor teachers, and out of state consultants where appropriate. Most requests were received 
via telephone. If possible, a videotape was requested in order to provide consultants with 
additional information. Consultations also included telephone requests for information. An 
example of the Technical Assistance Data Form used by project staff is shown in Table 3. 



Insert Table 3 About Here 




Onsite consultations conducted by project staff included the provision of technical assistance 
from the Helen Keller National Center Technical Assistance Center (HKNC-TAQ. The HKNC- 
TAC technical assistance was provided to the local team on the transition of two young women 
returning to Indiana from out of state schools. 



2) Training 



During 1992-95, the project conducted training through presentations and workshops, mentor 
teacher training activities, and family trainings, such as the Parent Support Weekend and 
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technical assistance to families in school and home settings. Technical assistance through 
training activities was conducted in conjunction with the Teaching Research Assistance to 
Children and Youth Experiencing Sensory Impairments CTRACES) and the Helen Keller 
National Center-Technical Assistance Center (HKNC-TAQ projects when appropriate. 

A number of presentations at local, state and national conferences and meetings occurred during 
the 1992-95 project period. They included: a) annual presentations at Indiana Federation 
Council of Exceptional Children Conference; b) the International TASH Conference; 

c) a presentation at the Helen Keller National Center regarding transition activities in Indiana; 

d) a presentation for a videotape class through Ball State University on an "Introduction to Deaf- 
Blindness;" and e) presentations at Indiana University-Purdue University at Indianapolis for 
annual graduate summer institutes in severe disabilities. The project director presented in 
Tennessee, Arkansas, Alabama, Maine, and New York on the Mentor Teacher Training Project 
and Indiana Census Activities. 

In addition to the presentations described, numerous inservice presentations were conducted. For 
example, the project dirt ^tor conducted an inservice training on commimication needs of 
children who are deaf-blind during an inservice day for teachers, classroom assisttuits and related 
services personnel. These particular service providers had never worked with a child with deaf- 
blindness before and were involved in this training because they were to begin serving two new 
children who are deaf-blind. The project director was also involved in the evaluation of a three 
year old child entering the public school program. During this evaluation the director gave a 
brief inservice on what things needed to be considered when assessing a child who is deaf-blind. 
Trainings of this type occurred on a regular basis throughout the state and have become a 
standard part of the technical assistance provided by the project 

The Indiana Deaf-Blind Services Project and TRACES designed a three year mentor teacher 
training activity which began in July, 1991. This activity has continued as a joint project through 
1995. Specifics about the mentor teacher program are described in Component 4. 

As of the end of the project period, three mentor teachers were regularly providing technical 
assistance in Indiana in response to requests to the Indiana Deaf-Blind Services Project office. 
The first group of mentor teachers trained through the program developed a Mentor Teacher 
Guide which was followed in delivering technical assistance. This guide includes technical 
assistance request forms, parent/school questionnaires, lEP evaluation tools, and data collection 
forms for program development The guide book is available for review in the project offices. 

Technical assistance training for families included: training activities conducted at parent 
support weekends, a one day parent information meeting, and through technical assistance to 
public schools and community agencies. As discussed in Component S, training in personal 
futures and transition planning, the impact of deaf-blindness on infants and toddlers, 
communication strategies, available resources in Indiana, and assistive technology adaptations 
for individuals with deaf-blindness was conducted through Parent Support Weekends and a one 
day parent workshop. In addition, parent training was conducted in conjunction with technical 
assistance activities for public schools and community agencies. When a service provider 
requested technical assistance from the project, phone calls and personal meetings were planned 



Indiana Deaf-Blind Services Project 



Page 11 




Accomplishments/Outcomes of Proje ct 

with the family to discuss their needs and what they wanted as a result of the technical assistance 
activity. 

3) Information/Referral 



Information referral was another part of the technical assistance provided by the Indiana Deaf- 
Blind Services Project There were approximately 540 requests for information over the project 
period. Staff responded to theae requests by forwarding resource materials, contacting D-B I -ink 
for additional information, and/or referring requests for information to other agencies^rojects. 

Ck>mponent 3.0: Resource Materials Center 

■Since 1986, the Indiana Project maintained a resource materials center for the collection, 
dissemination and exchange of information specific to the population of individuals with dual 
sensory and multiple impairments. Journals, articles, curriculum resomces, assessment 
materials, books, videotapes, monogn^hs, conference proceedings, and resource directories were 
among 1 100 entries maintained by the project New materials were acquired during each of the 
1992-95 project years. Among the new items added were materials on communication strategies 
for infants and toddlers with deaf-blindness. The materials were catalogued and entered into a 
data base. A complete listing of all acquisitions was printed and updated each year. During the 
final year of the project, staff reviewed the library matoials and eliminated those which were out 
of date anci not specific to deaf-blindness. The 800 remaining materials were recataloged and 
reorganised to provide for more effective use of the library. 

The primary requesters of the materials were teachers and parents who asked for technical 
assistance from the project Uruversity students majoring in special education were also frequent 
users. During any month of tire project period, there were from five to twenty-five requests for 
materials. Videotapes and materials on commurucation strategies, challenging behaviors, and 
assessment tools were among the most frequently requested materials. Random surveying of 
users indicated that the materials were useful and that they would request materials in the future. 

Component 4.0: Mentor Teacher Training 



The Indiana Deaf-Blind Services Project identified a strong need to develop local capacity within 
the state. This need was met by establishing a mentor teacher program through collaboration 
with TRACES and HKNC-TAC. The mentor teacher program consisted of week long summer 
institutes and two topic centered retreats per yeir. Trainvng continued four years. During the 
1992-95 project period, six mentor teacher completed their traiiung and began providing 
technical assistance to other teacher and service providers in the field. While these teachers were 
mentoring, they received support from the project in tire form of honorariums, reimbursement of 
travel expenses and support to their districts for substitute teacher pay. Formally trained mentor 
teachers also assisted in the design of a new mentor teacher training cycle. 



During the summer of 1995, twelve new service providers began a new Mentor Teacher Training 
cycle. These twelve participants were selected based upon a written application to the project 
and their work with students with deaf-blindness. The new participants attended a week long 



Indiana Deaf-Blind Services Project 



20 



Page 12 



Accomplishments/Outcoines of Proj ect 

summer course specific to deaf-blindnej« and eff^tive practices. This was offered for graduate 
credit and several participants elected to' take the institute for one credit hour. 

Although during the 1992-95 period, only six participants agreed to provide mentor services for 
the project, the summer institutes were open to 15 participants each year. Over the three year 
period, more than 30 other persons attended training sessions. 

Various forms of documentation were coUttoted to show knowledge/skill acquisition of the 
participants. Documentation included.: personal interviews, consumer satisfaction measures, 
consultant designed pre/posttests, impact evaluations, consultant recommendation forms, 
practicum observation evaluations, mentor teacher observation evaluations, homework 
assignments, and a final paper. 

Component 5.0: Parent Support Network 

The focus of this component was for the Indiana Deaf-Blind Services Project to provide support 
and training to families of children with deaf-blindness, as well as opportunities to link with 
other families and professionals. A sub-committee of parents on the advisory board was 
established to determine what types of activities should be conducted. Parent support weekends 
were identified as a desirable activity. In addition, the parents provided topic suggestions for the 
project newsletter. During the 1992-95 project period, three parent support weekends were 
conducted. A total of 22 Indiana families participated in the different trainings. Topics covered 
during the parent support weekends included: personal futures and transition pla nning , the 
impact of deaf-blindness on learning, communication strategies and assistive technology 
adaptations for individuals with deaf-bUndness. In addition, families had numerous 
opportunities to share with one another. The teachers and services providers were invited to 
attend some sessions. During the weekends, university students arranged activities for all of the 
children while their parents attended workshop sessions. 

Three other parent activities were initiated by the Indiana Project Hrst the project in 
conjunction with the Indiana Parent Information Network (IPIN), conducted a one day parent 
workshop in August of 1993. The purpose of the workshop was to provide families of children 
with deaf-blindness information about available resources in Indiana. Three parents of children 
with disabilities spoke on topics such as: "Building systems of support" "Advocating for your 
child," and "Home and community based waivers." Poster sessions on Indiana services were 
held during the afternoon session. 

Second, the Indiana Deaf-Blind Services Project established a toll ft’ee number for Indiana 
parents to access information specific to the needs of their child who is deaf-blind. Irutially this 
line was housed at the IPIN offices in Indianapolis, IN. During this period, the project supported 
an IPIN staff person to work 8 hours per week for the deaf-blind project on parent activities and 
answering the toll fiee line. During the last year of the project period, the toll free line was 
moved to the Indiana Deaf-Blind Services Project offices in order to provide parents with 
increased access to project staff. 
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Third, a telephone survey of families of children with deaf-blindness was conducted. A parent of 
a child on the Indiana deaf-blind census contacted other Indiana families and conducted 
telephone interviews using a prepared survey form. This survey asked questions concerning 
family needs for educational services, what information needs the family had, support and family 
networking needs, and advocacy questions and issues. 

Component 6.0: Evaluation/Identification of Infants and Toddlers 

Tne Indiana Deaf-Blind Services Project coordinated with the Part H lead agency and the Indiana 
Early Childhood Training and Coordination Project to provide inservice training on assessment 
and evaluation of infants and toddlers with deaf-blindness. The primary focus of this component 
was a two day statewide worieshop on hearing and vision evaluation for young children, ftoject 
staff sent speciEc, first priority invitations to service providers at all locations where an infant or 
toddler was reported to the deaf-blind census. In addition, the workshops were open to any 
agency personnel providing services to infants with sensory inq)airments in Indiana. Teams 
from each of the agencies were encouraged to attend. Approximately 60 participants received 
training. 

During the project period. Local Planning and Coordinating Councils (LPCC) were established 
in each of Indiana's 92 counties. These LPCCs were the result of the efforts by Indiana's Family 
and Social Services Admmistration to redesign comprehensive service systems (including Part 
H) to meet the needs of all families. Part of this reform effort was designed to include training 
activities within the Comprehensive System of Persormel Developinent (CSPD). The Indiana 
Deaf-Blind Services Project collaborated with Indiana's Family and Social Services 
Administration and the Department of Education to influence the types of training to be 
included. 

Component 7.0: Transition 

This component of the project was designed to improve transition services for students with 
deaf-blin^css through the use of a Personal Futures Planning approach and coordinated state 
training system. The project director received training in writing effective transition plans and 
personal futures planning at national workshops sponsored by Helen Keller National Center- 
Technical Assistance Center (HKNC-TAC). As a result of ^s training, several project 
activities were conducted to improve transition services for Indiana students. ITiese activities 
included: 1) personal futures planning training was provided during a Parent Support Weekend 
for 8 families; 2) coordinated personal futures plans for two identified students who were 
returning to Indiana from out-of-state private residential placements were developed; 

3) dissemination of both the NICHCY and HKNC newsletters on effective transition planning to 
school systems where there were identified students of transition age; 4) a project newsletter on 
transition plans was written and distributed statewide; and, 5) technical assistance firom HKNC 
in the development of a local team partnership was requested and received. 

During a parent support weekend in the second year of the project, families, teachers and service 
providers were invited as teams to participate in developing personal futures plans for their sons 
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and daughters. Two consultants from the HKNC-TAC project guided the teams as they 
developed PFFs. Three of the participating families used the personal futures plan in individual 
transition planning conferences. 

Duiing 1992-95, the Project coordinated with HKNC-TAC and a number of Indiana agencies as 
a team in the transition of two young women with deaf-blindness. Supported living and 
employment for both young women were the outcomes. The Project worked with the agency 
providing the housing for these two young women (Options for Better Living) to write a 
proposal to HKNC for a Helen Keller Affiliate Project to expand housing options in Indiana for 
10 - IS youth who are deaf-blind. As a result of this activity, the local team process was used 
with three other families across the state. 



Topic centered newsletters on transition from NICHCY and HKNC-TAC were distributed to 
CSPD coordinators and representatives of adult service agencies across Indiana. As a result, 
project stafr received increased requests for technical assistance related to transition. 

A two part project newsletter (Information Updates) was written by Janet Steveley (HKNC- 
TAQ on transition planning and the components of an effective transition plan. This 
newsletter was distributed to the statewide project nuiiling list of approximately 1,000 families 
and service providers. 

During each of the three project years, the Indiana Deaf-Blind Services Project, prepared a 
Technical Assistance Request Application (TARA) requesting technical assistance from HKNC- 
TAC. Each request was accepted and technical assistance specific to transition efforts was 
provided. 



Components: Technology 



This component iocused on coordination with the Indiana Technology Related Assistance for 
Individuals with Dual Sensory Impairments Project (TTRAID) to provide information and 
training about technology to children and youth who are deaf-blind. The activities used to meet 
this objective included: 1) requests to the project for information or technical assistance related 
to technology resulted in automatic referrals to FTRAID project staff; 2) requests for training 
regarding technology and deaf-blindness resulted in four workshopsAectures by joint project 
st^, as well as several inservice trainings by ITRAID project staff; and, 3) a topic centered 
project newsletter on technology was written and distributed. 

During the three year project period, technical assistance requests prompted approximately 50 
referrals to the ITRAID project staff. In addition, the deaf-blind project staff frequently referred 
to ITRAID project information and forwarded it to families and service providers. 



In the first two years of the project, the ITRAID and Indiana Deaf-Blind Services Project 
directors co-presented two half day regional workshops to public school service providers. In 
addition, two three hour lectures to undergraduate special education students were 
conducted. All presentations and lectures involved hands-on activities and simulations. The 
ITRAID project director also made workshop presentations at the Mentor Teacher Summer 
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Institute, two Parent Support Weekends and several snrall inservice trainings in classrooms and 
public schools. 

A project newsletter (Jrtformation Updates) was written by Jennifer Meadows (I'lKAID) on 
assistive technology and adaptations. This newsletter was distributed to the statewide project 
mailing list of approximately 1,000 families and service providers. 

Component 9: Dissemination of Information 

The purpose of this component was to provide information about the Indiana Deaf-Blind 
Services Project to parents, programs and systems throughout Indiana. A number of activities 
occurred to accomplish this objective. 

The project brochure was updated, printed and then distributed throughout the project period. 

The brochure accompanied materials sent from the resource materials center and was distributed 
at appropriate meetings and conferences. 

Information Updates, the project newsletter was published and distributed at least sLx times per 
project year. Guest editors provided focused topic information for each edition, such as 
transition, technology, vision and hearing, and communication strategies. The newsletter also 
provided information about project activities, new materials available through the resource 
materials center and related conferences and workshops. The newsletter was sent to a readership 
of over 1,000; an increase of approximately 300. In addition to publishing Irtformation Updates, 
the Indiana Project submitted information to existing Indiana newsletters and granted numerous 
requests to Information Updates' articles. 

A number of presentations at local, state and national conferences and meetings occurred during 
the 1992-95 project period. The Indiana Deaf-Blind Services Project disseminated project 
information at a number of conferences, including: a) aimual presentations at Indiana 
Federation Council of Exceptional Children Conference; b) the International TASK 
Conference; c) presentation at the Helen Keller National Centw regarding transition activities in 
Indiana; d) presentation for a videotape class through Ball State University on an "Introduction 
to Deaf-Blindness;" and c) presentations at Indiana University-Purduc University at Indianapolis 
for annual graduate summer institutes in severe disabilities. Numerous small insorvice 
presentations also were conducted. The project director presented in Tennessee, Arkansas, 
Alabama, Maine, and New York on the Mentor Teacher Training Project and Indiana Census 
Activities. 

Evaluation and Project Management 

Although not listed here as separate components, the project staff spent considerable time on 
evaluation activities and project management Evaluation was conducted throughout the project 
period by project staff and an external evaluator. A variety of evaluation measures were used 
and a summary of each evaluation was reviewed by project staff. Copies of the evaluations are 
on file in the project office and are available for revie”'. 
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Project management was designed to ensure that the activities of the Indiana Deaf-Blind Services 
Project were completed according to schedule. Management activities included regular staff 
meetings to monitor timelines, project reports submitted to OSEP as required, and coordination 
with relevant individuals, programs and systems. Semi-annual meetings of the Indiana Deaf- 
BUnd Services Project Advisory Committee were also a part of this component The Advisory 
Committee was comprised of 19 members, eight of whom were parents of children with dual 
sensory impairments. 
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Section V 

Project Problems and Impact 



As in the preceding sections. Section V is organized around each of the project components. 
Within each component, specific problems encounttaced and the impact of the project are 
discussed. 

Component 1.0: Identification, Registration & Tracking. In carrying out specific activities 
to meet the objectives under this component, the project encountered two problem areas. These 
include undCTteporting in rural areas and a difierence between the reporting from the public 
school CODA sites and the community agencies; particularly those agencies serving the birtii - 
two population. 

Although the number of Indiana children and youth with deaf-blindness is within the expected 
range for the state, it is likely there arc additional children who have yet to be identified. There 
was improvement in identification of infants in the state; however, the census numbers continued 
to show underrepresentation in rural areas. This was attributed to different persons reporting in 
those areas from year to year and an apparent lack of understanding of the functional definition 
of deaf-blindness used by the state. For example, one young girl who has maternal rubella and 
had been reported to the census for several years was removed and then reported again during the 
next census year. The reporter indicated the young girl was not totally blind and deaf, therefore 
she was not reported. 

During the project period, the school reporting system has improved in accuracy and consistency 
due to the linkage with the state CODA system. However, the community agency reporting has 
become more confused and inconsistent Although the deaf-blind census reporting procedures 
have remained the same for the community agencies, the entity responsible for the overall 
December 1 child count has changed for Aese agencies. For example, during the 1994 child 
count the community agencies were first notified that they would report their birth through two 
children to the Part H agency and their 18-21 youth to the Indiana Department of Education. 
Within two weeks the community agency personnel were notified that they should report all of 
their children and youth to the Department of Education, as they had in the past Thic resulted in 
confusion and was reflected on the deaf-blind census by a decrease in overall agency reporting. 
This confusion also increased the problem of tracking a student from a community agency 
placement to a public school. 

Despite these problems, census procedures were streamlined, more accurate information was 
obtained, and children in Indiana were identified by more agencies and public schools. 

Continued coordination of effort between the Indiana Project and the Indiana Division of Special 
Education was an important part of these successful efforts. Census information supporting 
these conclusions can be obtained in the Indiana census reports filed with the U.S. Department of 
Education. 
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Component 2: Technical Assistance. Technical assistance provided by the project was 
divided into three areas: consultation, training, and informationAeferral. Within the areas of 
consultation and training, project staff encountered several common difficulties. In terms of 
consultation, the main t^fficulties appeared to be follow-up activities and having only one person 
to deliver the technical assistance. Project staff responded to these difficulties by the use of 
mentor teachers for both follow up and technical assistance delivery. In addition, action plans 
were used as a strategy to assign accountability to the service providers requesting technical 
assistance for the implementation of recommendations. 

A main difficulty with the training portion of the technical assistance was that most of the 
tr ainin g was .it an awareness level rather than the implementation of skills. Just explaining about 
the inqiact of vision and hearing loss did not necessarily translate to appropriate goats and 
objectives or classroom strategies. Training activities were successful and, well received for what 
they were designed to do; however, it became apparent that foUow up specific to the children 
receiving services should be inq)lemented. This would ensure that the information learned 
would be translated into specific classroom strategies and appropriate outcomes. This type of 
approach was implemented during the Mentor Teacher activities and was highly successful. 

Since this conqwnent was a major portion of the project, it was to be expected that it had 
si gnifi cant impact on Children and youth with deaf-blindness and their families in Indiana. The 
impact was evidenced in a variety of ways. The most direct effect resulting from technical 
assistance consultations was that the project staff worlced with lEP teams to develop more 
comprehensive programs, particularly in inclusive settings. Project staff worked as an lEP team 
member in approximately 30 instances; 14 of which were in inclusive settings. As a result of all 
consultations during the project period, information and/or technical assistance was provided in 
over 20 topic areas, including: adult services, advocacy and self determination, educational 
curriculum, language systems, transition plaiming, eariy identification, and recrcation/leisurc. 
Consultations resulted in both more technical assistance requests and more follow up per child. 

Fifty-three requests to the Indiana Deaf-Blind Services Project resulted in ISO on-site visits to 
schools, agencies and families during the 1992-95 project period. The following vignettes 
provide a sample of requests for technical assistance. 

Joshua is eleven years old. He attends a junior high school in Indianapolis. Joshua’s 
visual impairment is due to Leber’s Congenital Amaurosis. He has light perception only. 
His hearing loss is in the moderate to severe range and he uses a hearing aid for 
amplification. Joshua uses a wheelchair for mobility and “wheels” himself in familiar 
surroundings. He lives with his mother, father, and sister, Jennifer, who is also deaf- 
blind. Requests to the Indiana Deaf-Blind Services Project have been for training of 
school personnel and the home-school facilitator, development of appropriate 
communication systems, and development of appropriate goals and objectives which can 
be in^lementcd across home, school and community settings. Appendix A provides a 
history of the technical assistance provided tiirough the Indiana Deaf-Blind Services 
Project from 1992 through 1995. 
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Mida is seven years old She attends an elementary school in a rural area. Mida’s visual 
and hearing conditions are the result of anoxia at birth. She has some light perception in 
the left eye. Mida’s hearing loss is in the profound range. She has significant physical 
disabilities and requires maximum physical assistance in all aspects of daily living 
activities. Mida lives with her mother and father. Requests to the Indiana Deaf-Blind 
Services Project for technical assistance came from both the family and the special 
education district supervisor. Mida was fuUy included in her kindergarten and first grade 
classrooms. Problems arose diuing the first grade year and the district set aside four 
dates for team meetings to address problems. The primary difficulty appeared to be one 
of how to address Mida’s unique needs in the general education setting. Appendix B 
provides samples from the work done by the team to address Mida’s needs. 

Karen and Bachie are 22 and 20 respectively. Throughout their school careers, both 
women were educated in out-of state educational programs (paid by Indiana’s 
Department of Education). They were to transition back to dieir homes in Indiana. 
Although very different, both Karen’s and Bachie’s deaf-blindness is attributed to 
maternal rubella. Requests for technical assistance were made by the home school 
districts (Indianapolis and Gary). The Indiana Deaf-Blind Services Project submitted a 
Technical Assistance Request Application to HKNC-TAC to assist with their transition. 
Transition technical assistance services included locating new homes, funding, jobs, 
recreation/leisure activities, support personnel, orientation and mobility training, and 
refinement of conununicalion systems. Appendix C provides a map of their journey to 
date. A book and videotape specific to their journey is due to be published in spring, 

1996. This project is a joint venture of the Blumbeig Center (home of the Indiana Deal 
Blind Services Project) and the HKNC-TAC Project. 

Component 3.0: Resource Materials Center. 

The activities and objectives in component 3.0 have remained consistent since Indiana became a 
single state project in 1986 and, therefore, project staff have been able to collect extensive 
materials. During the project period there were few difficulties encountered in completing the 
activities in this component As with most libraries, the predominant problem was keeping 
materials current In addition, from available usage data, it became apparent that changes were 
occurring as to how the materials were accessed. 

In order to update the library materials, a graduate assistant reviewed materials and eliiiunated 
those which were out of date and/or not specific to deaf-blindness. This resulted in a decrease of 
approximately 300 items in the materials center. Another method of keeping current was to 
access D-B link for bibliographic listings on specific topics or information requests. These were 
cross referenced with resource center materials and, at times, resulted in the acquisition of new 
items. 

Aside finm keeping current materials in the Resource Materials Center, the main issue during the 
project period was a change in direction in how the library was used. Rather than having the 
materials accessed directly by parents and service providers, library materials were more often 
used as a result of technical assistance activities This usually involved project staff forwarding 
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specific materials to service providers and families following technical assistance visits and/or 
telephone contacts. These materials provided support to service providers and families and 
expanded the knowledge of deaf-blindness through their distribution. Overall, approximately 
150-200 persons per project year received materials from the Resource Materials Center either 
through technical assistance or direct requests. 

Component 4.0: Mentor Teacher Training. The actual implementation of the mentor teacher 
training program was very successful during this project period. However, it was apparent that 
the number of service personnel completing the training and providing mentor services were 
fewer than the original expectations. In the initial planning with TRACES, it did not seem 
unrealistic to expect that 12 to 14 persons would complete the training and provide mentor 
services. In fact, only six teachers conq>leted the training and, of that six, three provided mentor 
services for the project The unrecogni^ factors accounting for this phenomenon were: 
movement of teachers out of the state, changes in job responsibilities, and the natural attrition 
found in any program. 

Although only three participants provided mentor services for the project the mentor teacher 
program provided training to more than 30 other persons over the three year period. Participants 
acquired knowledge and skills in best education practices with students who are deaf-blind and 
have multiple disabilities. The mentor teacher program was presented at the Hilton Peridns 
National E)caf-Blind Conference. In addition, the mentor teachers developed mentor teacher 
process guidelines which were used as a model in the development of programs in other states. 

As a result of this training program, mentor teachers provided technical assistance services to 
many children and youth with deaf-blindness tiuwughout the state of Indiana. For example: 

• An Amish family in Northeast Indiana have three children with Usher Syndrome, 
Verna, Jacob, and Irene. Their family physician contacted the Indiana 307. 1 1 
Director who, along with a mentor teachCT, visited the family and the school. No 
educ8.tional services speciEc to children who are deaf-blind had been provided. The 
teacher and mother identified Verna, Jacob, and Irene's educational needs for 
communication systems, orientation and mobility, functional skills training, and 
home adaptations within the Amish culture. The mentor teacher worked at school 
and in the home to meet these needs. 

• A mother with two infants, who are deaf-blind and have complex health care needs, 
and a rural community service provider requested assistance to train nurses, respite 
workers, and the early intervention teacher. A mentor teacher was assigned to work 
with the family to meet those needs. 

• A general education teacher in an urban school district is working with Josh, a 
student who has Friedreich Ataxia. The teacher, along with the vision and hearing 
teachers, requested assistance in instructing tactual sign language to Josh. Since a 
mentor teacher has provided ongoing assistance, the educators commented, "... this 
has helped the teacher and his classmates learn his communication style and how to 
socialize with him." 
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Component 5.0 Parent/Family Network. The activities under component 5.0 were designed 
to provide support and training to families of children with deaf-blindness, as well as 
opportunities to link with other families and professionals. The project experienced mixed 
results on these activities. While activities were successful for those that participated, there was 
continuing difficulty in reaching a larger number of families. For example, although preliminary 
surveys indicated a high interest in parent support weekends and the one day resource 
workshop, there was relatively low attendance at these functions. 

Other problems encountered by nroject staff included the location of the toll free line and 
locating parents who were able to commit to writing a column for the newsletter. The project 
initially established a toll free line for families to access information about deaf-blindness at the 
IPIN offices in Indianapolis, IN. During this period, the project supported an BPIN staff person 
to work 8 hours per week for the deaf-blind project on parent activities and answering the toll 
ftee line. While the collaboration with the IPIN organization was a benefit to the project, it 
became apparent that a more direct link between the person requesting assistance and the project 
was needed. During the last year of the project period the line was moved to the Project offices 
in response to this problem and an increase in calls from families was noted. 

Despite the enthusiasm of parents on the advisory board and from surveys for a parent column in 
the newsletter, attempts to locate parents to write the column were unsuccessful. This was due 
par tiall y to an inability of the parents to commit the time necessary for the task and a lack of time 
for project staff to continue looking for new parents. Discussion at board meetings produced 
possible solutions such as using student consumers to write a column or requesting single 
submissions from different parents/families. 

A major impact of this component was as a result of the personal futures planning parent support 
weekend. Of the eight families attending the weekend, four of them used the training they 
received in case conferences and transition planning for their sons and daughters. In addition, 
the service providers who attended the weekend used the training with other students throughout 
TnHij^n^ During all of the weekends, university students who woriced with the children indicated 
through their evaluations that they learned new information that they could use in their 
professional development as teachers. 

The toll free line increased the number of calls both from families and service providers 
requesting technical assistance. In addition, more information on deaf-blindness was requested 
and disseminated due to the increase in calls to the project offices. 

Component 6.0: Evaluation/Identification of Infants and Toddlers. The workshop portion 
of this component was very successful. However, the problems encountered in implementing 
other portions of this component resulted fiom coordination difficulties with Indiana's Part H 
system. These coordination problems resulted from changes in Indiana's Part H programs and in 
program personnel. Because Part H moved to a county based system and incorporated a variety 
of changes over the period, it became impossible for project staff to carry out the original focus 
of this component Systems change was impossible as the system itself was not fully developed 
during the project period. For exanple, the project was to ensure that IFSP's for the 16 priority 
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one infants on the deaf-blind census reflected best practices, but, over the three year period, the 
IFSP form was changed four times with a different focus each time. 

As a result of the Indiana Deaf-Blind Services Project, the Part H lead agency, and the Indiana 
Early Childhood Training and Coordination Project, inservice training on assessment and 
evaluation of infants and toddlers with deaf-blindness was provided to 60 participants. The 
evaluation data obtained from the teams hained.indicated that the information was useful and 
that it could be implemented in their local school settings. 

Component 7.0: Transition. This con^>onent of the project was designed to improve transition 
services for students with deaf-blindness through the use of a Personal Futures Plan approach 
and coordinated state training system. Overall, the activities in tins component were very 
successfuL Coordination with the HKNC-TAC project was a primary reason for the success of 
the transition activities in Indiana. 

The effects of this component were widespread. The most significant impact was that the 
different organizations/agencies working with young adults who are deaf-blind learned to work 
together using an action plan process in planning effective transitions from school to adult living. 
The process was captured in a book called Planning Today, Creating Tomorrow: A Guide to 
Transition which was developed in conjunction with project staff, HKNC-TAC staff and a 
private consultant 

Another significant outcome was that a supported living service provider was assisted in 
developing a grant to establish housing options for 10 to 15 youth with deaf-blindness over the 
next five years. The grant was funded through the HKNC Affiliate Project 

In addition to system level changes, two young women with deaf-blindness were successfully 
transitioned back to Indiana from out of state school placements. Supported living, employment, 
and community activities for both young women were the outcomes. Planning Today, Creating 
Tomorrow uses their transition stories to illustrate the processes involved. Appendix C describes 
some of the activities involved in their transition. 

Component 8.0: Technology. This component focused on coordination with the Indiana 
Technology Related Assistance for Individuals with Dual Sensory Impairments Project 
(TTRAID) to provide information and training about technology to children and youth who are 
deaf-blind. While coordination continued throughout the project period in regard to specific 
technical assistance requests, a change in the focus of the ITRAID Project resulted in a different 
method of training. The training focus of ITRAID shifted from small inservice training 
workshops to the training of service providers from adult and educational agencies at regional 
and statewide conferences. Therefore, the seven Indiana Special Education Roundtables 
received information and training through regional conferences rather than direct presentations at 
each roundtable. 

During the three year project period, the greatest impact of the technology component was the 
dissemination of information from the ITRAID Project about adaptations, special equipment. 
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access, laws, and advocacy to teachers and families. In addition, staff from the ITRAID Proj-xt 
presented at the Parent Support Weekends and Mentor Teacher trainings. This resulted in a 
greater knowledge of technology related materials and issues. 



Component 9.0: Dissemination of Information. The purpose of this component was to 
provide information about the Indiana Deaf-BUnd Services Project to parents, programs and 
systems throughout Indiana. The dissemination activities were both well received and the 
number of persons receiving information increased over the project period. The result of this 
increase was that the project became more widely known and more information about deaf- 
blindaess was distributed across the state and nation. Some examples of increased dissemination 
included: 

• An increase in the number of newsletters published as the mailing list increased 

• Multiple requests to reprint specific newsletters articles in other newsletters or to 
duplicate the entire newsletter to include in training packets. 

• An increase in the number of inservice trainings and presentations on the effects of 
deaf-blindness on educational programs. 

A monograph on the etiologies of deaf-blindness, produced by the project, was disseminated to 
all of the deaf-blind projects across the United States and to each special education district and 
community agency in Indiana. The monograph, Profiles: Individuals with Decf -Blindness, was 
also distributed to approximately 100 other persons, both nationally and internationally, who 
submitted requests to the project 

Approximately, two thousand brochures about the Indiana Deaf-Blind Services Project were 
distributed during the 1992-95 project period. Another 500 brochures about the mentor teacher 
program were disseminated as well. A newsletter, Irformation Updates, was published and 
distributed to a readership of over 1000 families and service providers. Presentations at state and 
national conferences occurred throughout the period. Increa^ requests for services were also 
an outcome from a number of the dissemination activities. In addition, new children and youth 
were reported to the Indiana Project as a result of dissemination efforts. 
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Section \1 
Assurances 



Further information on the activities described in this report may be obtained by contacting the 
Indiana Deaf-Blind Services Project, Blumberg C3enter, School of Education, Room 502, Indiana 
State University, Terre Haute, IN 47809. Two copies of this report have been sent to the U.S. 
Department of Education, Office of Special Education Programs/DPAP/POB, 600 Independence 
Avc., S.W., Room 35123 Switzer Building - CFDA No. 84., Washington, DC 20202-2642. One 
copy was forwarded to the ERIC Clearinghouse at ERIC/OSEP Special Projects, ERIC 
Clearinghouse, Council for Exceptional Children 1920 Association Drive, Reston, VA 22091. 

The final budget report was prepared and forwarded under separate cover by the grants and 
contracts office at Indiana State University. For further information regarding this portion of the 
final report contact Mark Green, Grant, Contract and Loan Administrator, Office of the 
Controller, Indiana State University, Terre Haute, IN 47809. 
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CONSULTATION REPORT 
Deaf/Blind Telephone Intervention 

DATE: Decembers, 1993 
STUDENT: Joshua 
CONTACT: Barbara 
CONSULTANT: Brent BaUey 

Re: Family has concerns that include a) the length of time 
allowed Joshua to complete the morning routine, b) Joshua’s 
absence from scheduled activities at school, c) the level of 
participation expected of Joshua during routines (difference 
exists between family and instructional assistant), and d) 
family cannot determine the extent to which progress has 
been made toward lEP goals & objectives. 



BACKGROUND 

Joshua currently receives one-to-one support both at home and in school. 
Morning routines vary from 7:30 to 9 am when carried out by parents and 7 to 
11:30 am or longer when carried out by the instructional assistant. Participation 
in school activities and the opportunity to receive related services (e.g., PT) have 
been effected by this situation. Differences in opinion also exist relative to 
instructional procedures (cues and prompts) and the degree to which IBP goals are 
being addressed in the school schedule and lesson plans. 

GENERAL RECOMMENDATIONS 

I. Reconvene the DBP committee to discuss a) progress 
made to date and clarification of the short-term objectives 
targeted to accomplish goals, b) the daily/wcekly routines 
and schedules, and c) the instructional formats being 
instituted to teach skills. 

n. Videotape Joshua’s morning routine as performed with 
parent (mother) and as performed with instructional aide, 
in. Consider obtaining outside consultation to help review 
Joshua’s Individual Educational Plan. 
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SUGGESTIONS FOR REVIEW OF THE lEP 

1. Generate a Priority List of Skills and Activities considered 
important to the family. 

2. Compile the family schedule of times, routines and activities to 
help convey why the Priority List is valid. 

3. Determine which environmcmts would be considered appropriate 
for instruction of the priority skills and what 
activitf.es/environments the family would prefer Joshua not 
participate in. 

Factors to consider when determining instructional environments 

- Joshua’s age 

- Interaction opportunities with peers without disabilities 

- Environments used by family/near family’s home 

- Opportunities for practice 

- Joshua’s ability to generalize skills 

- Joshua’s ability to transfer routines from 

school to the community 

4. Determine appropriate amounts of instructional time for 
routines, based on what family knows is possible for Joshua. Also 
determine how often he should receive instruction in each 
environment and/or activity in order to reach what is considered an 
appropriate goal or objective. Determine what the family believes 
is a reasonable amount of time to spend in an activity or 
environment. For example, is 2 hours appropriate for grocery 
shopping? 

5. Developing a Schedule requires the following information be in 
place: 

• target skills identified 

• environments where instruction needs to be provided 

• amount of instructional time required 

• relevant information about the environments 

• what staff are available to teach 

SUGGESTIONS FOR MAKING DECISIONS ABOUT INSTRUCTION 
Conduct a discrepancy analysis to assess Joshua’s performance doing 
particular tasks. Then make decisions about missing skills as to whether there 
is a need to teach the skill, develop a different skill, create an adaptation, 
partially help Joshua, or have someone else perform some part of the task. 
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1. Decision to Teach: 

a) Is Joshua motivated to perform the skill, action, or sequence? 

b) Are there any interfering circumstances (e.g.. 
behavior) that need addressing at the same time? 

c) What are the past experiences with Joshua’s learning 
rate, style and abilities that indicate the skill is 
attainable in a reasonable period of time. 

2. Decision to Teach an Alternative Skill: 

Substituting an alternative skill for a discrepant skill 
(e.g., push vs. pull, or slide vs. pick-up) is appropriate 
as long as it is age appropriate, not stigmatizing, can 
be taught in a reasonable amount of time, and gets the 
job done. 

3. Decision to Adapt: 

An adaptation is defined as a device or procedure that 
allows a person to perform all or part of the task/skill. 

It can enhance performance, compensate for missing 
skills, or help people acquire new skills. Providing 
personal assistance is a form of adapting and refers to 
verbal, gestural, physical or supervisory assistance by 
another person. It is different than teaching a skill 
because the purpose is to assist rather than teach. 

4. Decision to Modify a Skill Sequence: 

This can mean changing the normal order of tasks 
(e.g., get all supplies at one time). It also can mean 
reads^ting rules or norms of a sequence (e.g., leave 
early for recess, hand in work at end of day vs. end of 
period, eat over two lunch periods if more time is 
needed). 

5. Decision to Modify Physical Environment: 

This is any type of adaptation that changes the environment 
(e.g., ramps, braille on Tyme machines, auditory signals at 
crosswalks, lower cabinets, flashing lights for alarms, etc...) 
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SUGGESTED EXAMPLE FOR MORNING ROUTINE 
Wake Up Routine 

Term Goal : Joshua will complete the following morning routines 
within 60 minutes with no intervention from his parents, on 8 out of 10 

consecutive week days. 

1 - Wake up in response to vibrating alarm 

2 - Take off PJ top while still in bed 

3 •* Brush teeth 

4 - Wash face and hands 

5 - Comb/brush hair 

6 - Assist with putting on clothes 

Short Term Objective : Joshua will complete the following morning 
routine within 15 minutes with no more than 4 indirect verbal cues from 
his parents on 3 out of 5 consecutive week days. 

1 - Wake up in response to vibrating alarm 

2 - Take off PJ top while still in bed 

Assuming the above goal was in place should not imply that Joshua does 
or does not do other parts of the routine. Joshua might be able to do some 
steps already. He also might be excluded from some activities altogether (e.g., 
setting the table for breakfast) or receive personal assistance to complete other 
sequences (e.g., take shower). The goal above is not inclusive of everything 
that occurs in the morning. The goal is what the team, including the family, 
believes is possible and appropriate for Joshua. It is based on his and the 
family’s needs, as well as his personal strengths and potentials. 

SUGGESTED QUESTIONS TO ASK ABOUT JOSHUA’S lEP 

For BACH short-term objective leading to each annual goal, the 
following are useful questions. Question should be answered on tho DSP 
itself, (^estions 5, 6, 7, and 8 £aa be written in on the DSP. 

1. How I Imow if progress is being made? 

2. What tools and methods will be used to measure Joshua’s 
progress (e.g., observation, data materials) and will the 
measure clearly show whetiier inqirovement is occurring 
(e.g., Joshua finishes brushing liis teeth in 5 minutes when it 
used to take 10 minutes). 

3. Who will use these methods and. measure the progress? 

(e.g., special education teacher, regular education 
teacher, speech therapist, social worker, P.E. teacher; 
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physical therapist, etc?) 

4. How often (e.g., daily, weekly, monthly, quarterly,) 
will progress be measured? 

5. How will you communicate (e.g., in writing, with 
graphs, on data sheets, with home notes, progress 
rqwrts, by tel^hone, in person, at regular formal or 
informal meetings) this information to me? 

6. How often (e.g., daily, weekly, monthly, quarterly) 
will you communicate with me? 

7. How should I communicate to you (e.g., home notes, 
progress reports, diary, by telephone in person, at 
regular formal or informal meetings) my perceptions of 
the effectiveness of Joshua’s program? 

8. How often (e.g., daily, weekly, monthly, quarterly) 
should I communicate this information to you? 

9. If little or no progress is being made to achieve one of 
Joshua’s short-term objectives, how will you decide 
what to do? Will I be involved in that decision? If so, 
how? 

10. Joshua will be spending most of his time where? (e.g., 
regular education, the community, home). How will 
the special education services be coordinated? Will 
these services interfere with Joshua’s favorite school 
activities (e.g., swimming)? 

11. How will Joshua’s programming improve the 
family life at home? 

12. How will programming support the family 

schedule? 

These questions, and any others the family feels are relevant, should be 
used to help get specific answers the concerns they are ejq>eriencing. The 
ecological inventory forms attached to this report could be used to structure the 
team’s efforts. A balanced program and schedule includes both a variety of 
opportunities and appropriate time periods in all five domain areas. They 
include the community, home, vocational settings, integrated school 
environments, and recreation and leisure activities. 




Initial Summary of Priorities 



Name: Joshua 
Grade: Jr. High 



Dates information was gathered: 
1/95 2/95 ‘ 3/95 




1) Communication (Recq)tive/expressive) 
- make choices 



\ 



\ 



- how do we give Josh info; how do we get info ^ \ 

- identify a system 

- signs — learning more 

2) Self-help (personal management) 

- domestic — -cooking, clean-up (more 
independent) 

- eating/drinldng 

3) Simple travel routes - Place A B 

- wheelchair 

4) Interacting with peers: greeting, tumtakmg, 

playing games 
cO Identify work skills 
-job in the future 






1) Communication I) Make choices: activities, food, toys, places 

2a) Self Help- 1. Dressing Increased independence - dressing, hygiene, & 




2b) Meal Prep - Lever on toaster 
3a) Increase Mobility 



2. Bathing etc., flush toilets 



eating 

2b) Consistent behaviors across all environs: 
bathroom anywhere 



1. Walker 



drink firom cup anywhere And 



— And ^ 
consistency of 



2. Wheelchair 

3b) Increase balance/speed 

4) Develop peer relationships 

5) Vocational skills 



dress/undress 
accept thenqpy 




3a) Increased mobility: 



crawling; in & out of chair 



offi'on toUet; walker 

3b) Increased exploration of familiar environs 

4) More interaction with peers 

5) Work 




PREFERENC:3S 



I-lo-SS 



Tiiiiig* That Work I 'I .Jaga Th**t Don’t Work 

czc»to Inteicft, lootiviitioa, boredoi&, trwtmloa, upKt 

coxliiiii&fin( plcuQio 



G*0| GOjGO 

L.RUGH 

waL»cs,Lokig rides 

swimmiWG 

bAViD 

BEIUS OCGUPIBD 
roRYBe movies 
viBRflrrious 

SCHOOL 

music 

SlUGlUG 

RlDlUG^BUS 

ftcnurriES of PeoPLB ftftoUMD HiH 
SOCIAUZIUG 
mRLUS 

uuiousT/rnou 

VMRtSTLUJG OU PlOOR, BED 

WflrreRBeD 

PLRYIMG OU UJRTreRBED 
DlSCQUERV ZOUE* 

BfiiUG ALoUE,Tifne HimseuF 
CAR 

PiZZfi 

nbAST 

STfiuoei?«“FREeDom" 

SHOVOER 

GiUE AUD get Hugs 

Prut legs OovukJ 

Play with ruo Peer 

PUY WITH DTBMUIFER WHEU lU ttlOOD 

PLAY BALL -THBoW-UP 
PftRJSE 

SncklUG TToMGUE' OOT 
'Xu COUTRoL OF SURROUIJDIKIGS 
LOUG KJA^G 

ECHo-HALLUAYS, BuiLDlMGS 
HERRlueAlD lU 
CROUD uasE 
UGHT 

cLosikiG Doors* BatthRooh ICncH&Kl 



MEWClUt* • 

BRUSHlUG HlSTeerH 

mARUiKiG Rarnue wrrHrriom 
TELLO 

PHYSICAL- therapy 
WA kiUG UP PRorr? short urp 

SHORT fiiDES lU car -L ess THAM ‘-4 Hour 

Blood Ttr STS 

CRIES WH6U HE IS Hurt 

SomETiri.E SPasH&TTi 
COLD Fo<^DS 

suieers 

Soda fbp- Possibly Because oFTeeTH 
PaU BLcuMklG lU FRqUToF HB FACE 
boOT RuBH Himj 

suow 

GRASS 

“Tffy with cots raid Oogs“ 

ccRRecTiDU 

ORiukiuG PRomcuPFoR mom audD^D 

Pozzv TmJkJGS 
Potn^FblTiS 
STROBE Lights 
UU aSHikiS HimSELF 



Joshua A’s 

ACTION PLAN 



Date: February 17, 1995 



TASKS TO BE COMPLETED 


PERSON(S) 

RESPONSIBLE 


TIMELINE 


1 . Schedule meeting with Karen & Carolyn 
discuss CBI, classroom & S-5 wrap 
issues- Participants: Michele, Karen, 
Carolyn 


Michele 


2/17/95 


2. Schedule follow-up meeting to identify 
issues for Brent conference call. 
Participants: Michele, Karen, Carolyn, 
Steve, David & Karen Goehl. Hopefully 
March 7th or 8th 


Michele 


2/17/95 


3. Conference call scheduled at John 

Marshall. Thursday, 23rd, March-tentative 
2:00 - 2:30. Participants: David, Steve, 
Michele, Karen, Carolyn, Karen G., 
Melinda, Michelle 


Karen & Michele 


2/22/95 


4. Coordinate with Brent Bailey 

visit to assist with development of CBI 
and communication system 


Karen G. 


2/22/95 


5. Inform family of outcomes from IPS, 

YFS, In D-B Service. Meeting on 2/17/95. 
Case coordinator - Karen Goehl 
next steps 


Karen 


2/18/95 


6. Clarify placement question asked by Dan 
& Barbara regarding Josh’s £^)plying to 
In School for the Blind. 

e.g. outreach services, residential 
services, t^plication services. 


Karen 


2/18/95 


7. Postpone family meeting 2/23/95, until 
tiraining/curriculum meetings — have 
occurred (3 meetings-see-1, 2, 3 on Action 
Plan — ^Karen Goehl to be invited to next 
meeting 


Steve & Michelle 


; 2/20/95 
1 






a Indiana State 
University 

Blumbcig Center 

for Inteidisclplbuuy Studies in Special Education 



April 5, 1995 

To: Dan & Barbara 

From: Karen Goehl 

Subject: Follow-up to Technical Assistance visit , March 30-3 1, 

1995 - Draft of Goals & Objectives, Lesson Plans, Data 
Sheets, Weekly Schedule, Activities & Goals Matrix 

Hi there. Enclosed are a number of items for you to review before 
our April 21st meeting. They include: 

draft of goals and objectives for communication, mobility, 
weight bearing and balance, social, and fine motor 

communication plan 

lesson plans (preparing breakfast, washing a load of 
clothing, and ptuchasing a snack) with accompanying 
data sheets 

Brent also is mailing directly to you and other core team members a 
"draft" weekly schedule and matrix of activities and goals. It's 
important that you both review all of the items. Some of the 
questions you (as wdl as other team members) might want to ask 
yourselves include: Is the information understandable? Are the 
goals and objectives Eq)propriate for Joshua as written? Are there 
additional goals and objectives you will want to discuss? Both Brent 
and I will be calling you within the next two weeks to discuss the 
enclosed materials. 

Finally, it's my imderstanding that the meeting on April 21st ( at the 
Youth and Family Services Office (5:45 pan. or earlier?) is \^^t Brent 
refers to as a "Crafting Session," preliminary to the Annual Case 
Review, scheduled tentatively for April 25th. The April 21st 
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School of Education 502, Tene KUute. Indiana 47809-5501 
Tetephone; <812)237-2830 Fax:(812)237-8089 



^3 TOO: (812) 237-3022 



SpccU: N«t: InBlumbetg 




meeting will last one hour. The topics will include: 1) EBP goals and 
objectives discussion, 2) S-5 wrap services for upcoming year, 3) 
summer school, and 4) placement options for the upcoming year. 
This meeting is an opportunity for all members to share information 
and e^qplore options appropriate for Joshua’s educational program. 
It's my understanding that the participants will include both of you, 
myseif, Brent, Midhele, Steve, David, Carolyn and/or Karen. 



cc: Steve, David, Nfichele, Carolyn, Karen 



COMMUNICATION 

Goal: Joshua vdU develop his visual o^abilities to select i^ropriatecoiTununication pattern 
symbols during his mommg routine at home and during free time at school 

Objectives: 

1. While con^leting his morning routine at home with his instracdonal assistant, Joshua 

will reach out and touch his presented communication symtols for badnoom, shower, 
grooming & dressing, 4 out of S times when asked is next?** 

2. While participating in free time at sdiool widi his instmctional assistant, Joshua will 
reach out and touch m presented communication symbols for ball, scooter board, 
mcudc/rat^o&matexerdse, 4 out of S times when asked **What do you want?** 

MOBIUTY 

Goal Joshua will develop his ability to move indq>eodently Cue., wheel or scoot on the floor) 
across a variety of settings, dnou^out Ms daily routine in the community, at home and in school 

Objectives: 

1. While completing his morning routine at home with his instmctional assistant, Joshua 
will scoot on Me floor from his bedio<nn to the bathroom wiM three or less verbal cues 
**Go to the baMroom Josh** and in S <»: less nunutes. 

2. While participating in his breakfast routine at home with his instr^onal assistant, 
Joshua will indq>endendy wheel himself horn the entrance to the dining room to Me bread 
drawer in Me kitchen wiM Mree or less verbal cues **Go get the bread. Josh** and in S or 
less minutes. 

WEIGHT BEARING AND BALANCE 

Goal: Joshua will practice his standing balance wiM support across a variety of settings, 
throughout his daily routine in Me community, at home and in school. 



Objectives: 

1. While compleMig his morning routine at home and wiM physical support from his 
instructional assistant, Joshua will stand at Me sink in the kitchen and Me washo* in Me 
laundry room for not less Men 10 minutes and continue to partidpate in the activity at hanM 

2. While participating in his corrnxumity routine at tire Washington Square Mall wiM his 
instructional asastant, Joshua will standatMebasketixdlgameinMeacradeandMerailin 
line at Me MOL restaurant for not less then 10 minutes and continue to partidpate in the 
activity at hand. 

SOCIAL 

Goal: Joshua will greet people when pronqrted wiM a physical cue to wave “Hi” across a variety 
of settings, throughout his daily routine in Me community, at home and in school 

Objectives: 

1. Upon arriving at school wiM his instructional assistant and being greeted by Ms 
teachers and classmates. Josh will wave wiM 1 touch to his elbow, 4 out of 5 times, 
during Me remainder of Me school year. 

2. While partidpating in his community routine at Me Washingtem Square Mall and Expo 
Bov^g wiM Ms instructional assistant, Joshua will greet the casMer at Me MCL restaurant 
and the bowling attendent at Me alley wiM a wave when he is touched at the elbow, 4 out 
of S times, during Me remainder of the school year. 
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FINE MOTOR - Grasp and Rclc^ 

Goal: Joshua will devdop his ability to indq>endently grasp and release objects and materials 
across a variety of setting::, throughout his d^y routine in the community, at home and in school 

Objectives: 

1. While participating in his breakfast routine at home with his instructional assistant, 
Joshua will indq)endratly pick up tiie bread from tiie bread drawer in the Idtchen and a 
slice of bread from tiie open loaf package with two <x less verbal cues **Pick up the bread. 
Josh** and in 2 or 1^ mmutes. 

2. While partici^iating in tiie community activity of bowling at the Bowling Alley 

with his instnictKMial assistant, Joshua will indqiendeatiy take off his shoes in ineparation 
to bowl with two or less touches to his shoe, 4outof S times, and in 2 or less minutes. 

3. While participating in hee time at school with his instructional assistant, Joshua will 
indqpend^tiy take off his shoes in jMPqparation for exercise activities with two or less 
touches to his shoe, 4outof S times, and in 2 or less minutes. 

4. While participating in his cominunity routine at tiie Washington Square Mall with his 
instructional assistant, Joshua will hold and drink from a glass at the MCX. restaurant , 3 
out of 4 times during a 10 minute period. 

5. While participating in his morning laundry routine at home witii his instructional 
assistant, Joshua will independently reach fesr and gra:^ 5 sqparate items of clothing on the 
surface next to the washing machine, witii only a phyrical gesture ^pointing), and within a 
S minute or less poiod. 
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COMMUNICATION PLAN 
Student: Joshua 



iNmoDUcnoN outune 

Domain: Domesdc& School 

Environments: Hcune & Qassroom 

Activities: Mcmimg Routine & After Lunch Ftee Time 

nSOTIAL VOCABULARY 

Morning Routine: bathroom, shower, grcMming, dressing 
Free Time: btdL scooter board, mudcA^o, mat exercises 

PHASES OF INSTRUCTION 
Phase I 

1. Establish &e association between die ^mbol and die activity or object teadiing the skill 

of pointing at Ae symbol^pattem prior to &e begmning of momi^ routine activities (e.g., 
badiroom, idiower, grooming) ai^ before providing preferred leisure objects (e.g^ bkll, 
scooter boar^ during fiee tune. 

2. Teach the visual skill scanning (searching) and the visual skill of fixating (looking) at 

presented symbols. 

3. Once the skills of scaiming for and locating die symbols have been been addressed, the 
synibol targets should be reduced in aze in a manner that is inqiercqitible to Josh 0.C., over 
tte course of several weeks to mondis). An optimal size of synibol presentation should be 
determined before proceeding to phase IL 

Phase n 

1 . Use the symbol^attems to make requests (choices). 

2. Arrange requesting to that indicate preferences. That is, provide Josh with two 
synibol^f^ttems at the same time but pair a hig^y desirable choice (e.g., ball) with a less 
desirable option (e.g., mat exercises). Determine the need fix: an even less desirable foil (e.g., 
drink of water) to be used at this stage to teadi the skill of preference or choice-making. 

Phase ni 

1. Expand the use of the current symbol^iattenis to include usage in more environments and 
activities (e.g., requesting ball as a game at the acrade). 

2. Expand Josh’s vocalmlary of symbol/pattems to include more variety (e.g., bowling, 
restaurant). 

3. Eiqiand Josh’s dioice-making to include presentations of nKxre then two symbol/patfoms 
(e.g., ball, swimming, drink). 

INSTRUCTIONAL SEQUENCE 
Morning Routine: 

1. Ask Josh, ’’What’s next?” 

2. Present the symbol^iattem at midline and slighdy above eye level 

3. Asdst Josh to reach out and touch die symbol^attem with one finger. 

4. Hold his hand in place for a delay ci about 3 seconds to give him a diance to visually orient 
to where he is touchmg, then proceed with the activity. 

5. Show him die symboVjpattem once more during the activitiy. 

Free time at School: 

1. Ask Josh, ”What do you want?” 

2. Present the symbol^attem at midline and slighdy above eye level 

3. /^sist Josh to reach out and touch the symbol/pattem with one finger. 

4. Hold his hand in place for a delay of about 3 seconds to give him a diance to visually orient 
to where he is touchmg, then hand 1^ the object diat is iqiresented by the symbol^attem. 
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JOSHUA’S WEEKLY SCHEDULE 



Time 



Monday 



Tuesday 



Wednesday 
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LESSON PLAN 



Student Joshua 
DcHnain: Domestic 
Environment Home -Kitchen 
Activity: Ptq)aiing Breakfast 
Time: 

Goals: Weight bearing & balance: reach, grasp & release: wheeling 

Activity Sequence Student Behavior 

Teaching Procedures 



Wait for Josh in the dining room 
entrance area. 

When Josh is in tiie area of the 
entrance, walk across the dining 
area to the kitchen entrance. 

When Josh is in tiie area of the 
kitchen entrance, move to the 
area next to the bread drawer. 

Once Josh is positioned in fix)nt 
of tiie drawer, pull open the 
drawer and point to the bread 
inside. (Lo^ may need to have 
2/3 of the slices removed 
so that it is not too heavy.) 



Wait for Josh in the dining room 
area where toaster is locati^ 

When Josh is in tiie area of the 
toaster, point to and tap the 
surface area vhere he IS to place 
the loaf of bread. 

Open tiie bread package and 
move a slice of bread forward 
to near the opening. Point to 
slice Josh is to grasp. 

Using physical assistance (hand 
over h^), move with Josh to 
place the slice in the toaster. 

Point to and tap the lever tiiat 
pushes the br^ down. 



Josh wheels to dining area. 



Josh follows to the kitchen 
entrance. . 



Josh follows into the kitchen 
over near the bread drawer. 



Josh reaches into the drawer, 
gra^s the txead loaf, Ms it 
up and out of tiie drawer, and 
pkces the loaf on his hq>. 



With assistance from teacher 
Josh closes the bread drawer. 

Josh wheels to dining area. 



Josh follows to the area where 
the toaster is kq>t and places the. 
loaf of t«ead on tiie counter. 



Josh reaches into the package, 
grasps one slice of bread, and 
removes it from tiie package 
without smashing or tearing it 



Josh reaches for and pushes 
the lever on toaster. 
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When the toast comes up, 
remove it, butter it, place it 
on a plate, and hand the plate 
to Josh to place on his 1^. 
Wheel Josh over to die h^le. 

Point to a shaker on the table, 
while preventing Josh from 
b^inmg to eat die toast 

After Josh finishes Ids toast 
Josh is hdped to place die plate 
onhishq). He holds it then as 
he is moved over to du; sink. 



Josh places the plate on his 
and holds it diote as he is moved 
overtothetalde. Atthetable 
Jo^ lifts die plate onto the table. 



Josh reaches for, grasps, lifts, 
turns and shakes a shaker over 
fads buttered toast 

Atthe ank. Josh lifts die plate 
up and into die sink. 



Student: Joshua 
Domain: Domestic 
Environment: Home -Kitchen 
Activity: Prqpaiing Breakfast 



Teacher CD 

Student (S) 



Key: Independent (I) 

Direct Va^ Cue (DVQ 

Physical Gesture (PG) 

[Point or Ttqp] 

Phyacal Prime (PP) 

[At wrist or elbow] 
Physical Asftistance (PA) 

[Hand-over-Hand] 



Dates Data Recorded: 

Instructional C!ue (T) 

EriorCorrecticHi Procedure (ECP) Target Behavior (S) / / / / 

Reinforcement Ql) 



T / Position self next to bread Wheels to Ixead drawer 
drawer wait for Josh to intheldtdbenarea. 
wheel over. 

ECP / PA at elbows to wheel chair. 

R / verbal praise. 



T / bread drawer and Reaches into the drawer and 

point to bread in the drawer, removes tire bread loaf to 

hish^. 



ECP / PP tap at elbow to reach. 
R / verbal praise. 



T / Position self next to toaster Wheels to toaster, 
wait for Josh to wheel over. 

ECP / PA at elbows to wheelchair. 

R / verbal praise. 



T / bread package. Reaches into the pr^kage. 

point to bread slice inside. Grasps one slice witiiout 

snriia^ring the Ixead slice. 

ECP / Remove smashed slice of 
bread. PA at hand to reach 
in and remove second slice. 



R / verbal praise. 



Joshua 

SchooyHome Meeting 
December 14, 1995 



Issues discussed at home and school meeting:* 

1 . increased use of finger foods at mealtime. 

2. replace arcade with other activity. 

3. question about AFO’s - are they too small (school question**). 

4. use of sign for toilet reliable in school setting. 

5. expand opportunities for wheeling at school. 

6. expand opportunities for vocational experiences. 

7. progress made drinking from glass - home - school, consistency. 

8. access to pool at ISD. 

9. use of spoon and lip closure with O.T. consult 

1 0. use freedom stander at school with school jobs. 

1 1 . school jobs - menu board, coin sorter. 

12. where to take data. 

13. transition strategies for high school placement (school**). 

14. changes in daily/weekly routine. 

15. opportunities for choice making. 

16. changes in routines based on data collected to date. 



* not necessarily discussed in the above order. 

** discussed at school, not home — ^need to clarify at next meeting. 



Joshua A’s 

ACTION PLAN 



Date: December 14, 1995 



TASKS TO BE COMPLETED 


PERSON(S) 

RESPONSIBLE 


TIMELINE 


1 . Targeted changes around routines 

a) laundry — new activity sequence and data 
sheet to include wheeling to laundry room, 
washing own clothes and using detergent 


Brent, Barbara, Dan 


Feb. 1, 1996 


b) bathroom routine 
• school/lunch 

develop activity sequence and matching data 
sheet to include task analysis. 


Steve, Carolyn 
Karen 


Feb. 1, 1996 


Expand morning to include wheeling to 
bathroom and releasing own seatbelt 


Barbara, Dan 
Steve, David 


Feb. 1, 1996 


c) Kitchen 

develop changes in activity sequence for 
food prep to include choice options (expand 
for toaster pastry, waffles). 


Barbara, Dan, Brent 


Feb. 1, 1996 


d) generate community activities to replace 
arcade. 


Steve, David 
Dan, Barbara 


Feb. 1, 1996 


e) develop data sheets for pronqited and 

independent wheeling targeting length of dme 
to travel. 


Carolyn, Karen 


Feb. 1, 1996 


f) obtain menu board and coin sorter to 
implement vocational tasks at school with 
accompanying data sheet. 


Karen, Carolyn 


Jan. 15, 1996 


g) generalizing drinking from cup at home to 
include task analysis, data sheet and steps for 
fading. 


Barbara, Dan 
Steve, David, Brent 


Feb. 1, 1996 


h) initiate O.T. consult regarding lip closure. 


Michele, Carolyn, 
Karen 


Feb. 1, 1996 


i) investigate use of pool at ISD. 


Michele 


Feb. 1, 1996 



Appendices 



Appendix B: 



Life Goals: Mida 
The Dream 






be 



Indiana Deaf>Blind Services Project 



Life Goals: Mida 
The Dream 




□ Safe, Comfortable, 
Stable 

□ Shared 

□ Communication 

□ Preferences/ 
Interests Drive 
Activities 



Community 

O To be a part of the community 

♦ go to the stores and not be treated as if she does not belong. 

♦ attend community events. 

O To have people in the community who understand her. 

♦ not to be separate from the “community” or the average person — 
have them know who Mida is and treat her as a person. 

O Not to limit her world by making her or 

treating her “spedal.” 

♦ Mida has different needs than typical persons, but she does not need 
to be separate to have her needs met. 

O To act appropriately in different circumstances and situations. 

♦ examples: being quiet during church services, being vocal at family 
functions. 



People 



/ 

Fun & Friends y 



□ Take Part in Community Activities O 

□ Involved with People Other Than Paid Staff 

□ Communication q 

* Neighbors 

• Community Members 

□ Support 



To communicate basic needs. 

♦ hungry vs. changing position 

♦ activity, changing diaper, environment, etc. 

To have friends and people who care about Mida. 

♦ unpaid persons who are concerned about her 
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Life Goals: Mida 



10/19/94 



1. To be a part of the community 

• go to the stores and not be treated as if she does not belong. 

• attend community events. 

2. To have people in the community who understand her. 

• not to be separate from the “community” or the average person — have them 
know who Mida is and treat her as a person. 

3. Not to limit her world by making her or treating her ‘‘special.” 

• Mida has different needs than typical persons, but she does not need 
to be separate to have her needs met 

4. To ;.ommunicate basic needs. 

• hungry vs. changing position 

• activity, changing diaper, environment, etc. 

5. To act appropriately in different circumstances and situations. 

• examples: being quiet during church services, being vocal at family functions. 

6. To have friends and people who care about Mida. 

• unpaid persons who are concerned about her 



Concerns 

(Generated at Staffins) 



10/20/94 



1. How to address life goals in 1" grade classroom. 



< 



life goals — generated by parents 



2. Confusion about parents wishes 



CBI — practice now 



3. How to adapt 1®* grade curriculum for Mida. 

4. Teaming strategies to clarify programming. 

5. Clarify role responsibilities — P grade teacher, teacher of record, class 
room assistant. 

6. Communicate with parents about expertise of team members and 
decisions of how things need to be taught. 

7. Re-clarify procedures when Mida gets upset (e.g., re-position in Judy’s 
room? Two persons— who is to do? 



lEP 

Adaptations in 1** grade classroom 



10 / 20/94 



Choice-making 



markers/crayons 
tape recorder (music) or story 




Judy 

headset 

students 



Logistics (place/plug-in) 



toys as reinforcers / Identify different parts of body to activate switches. 

/ Possible materials: 

- Crayola playdoh 

- smellie maikers 

- toys (adapted with switches) 

/ Develop: 

- listening centers 

- worksheet adaptations 

' concrete objects 

- crayons, blocks (styrofoam) 

- represent letters 

• abacus — use with other students 
' clothes pins 

• stickers 

• software programs 
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Related Services 



10/20/94 



ServicelPerson Time Place 



Monday 


Speech, Beth Phipps 


11:30-11:50 


MOMH Cafe 




^^?^';^:w:N»:«&^5&w^5y^y^¥:9:%<WwvW^:W^^:¥:•:•^>^^•s^?^A¥:^‘^:w^ .% xv->Kw:<<v:w:”fex*>x-:rW 


Tuesday 


Speech, Beth Phipps 


8:15- 8:30 


Mrs. Jones room 










Wednesday 


V.I., Sue Pierce 
P.T. 


8:00- 8:30 
1:30- 2:00 


consult - MOMK 
some direct - (lights) 
cafeteria 








Thursday 


Speech, Beth Phipps 
Motor enhancement 
(P.E. class) 


8:15- 8:30 
9:30 - 10:00 


Mrs. Jone’s room 
cafeteria 








Friday 


Speech, Beth Phipps 


11:30-11:50 


MOMH, cafeteria 
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Mrs. Jones Daily Schedule 



10/20/94 



8:15-11:30 


Arrival 




Attendance 




Greetings 




Circle - calendar 




-day, weather 




Language Arts 




Reading, phonics 


11:30-12:15 


Lunch/recess 


12:15-2:00 


Story/taped phonic lesson 




Language Arts 




Math 


2:00- 2:15 


Recess 
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Mida 

Preferences Map 



10 / 20/94 



Things that work 
likes 


not sure 


Things that donH work 
dislikes 


furry (fuzzy) animals 
music (types) 


glue? 


foam 

-shaving cream 




lights 


wedge 


rocking motions 


“on-ofF’ 


-stomach 




(sometimes 


-back 


vibrations 


responds/likes) 


-sidelying 


-long snake 




-hands/knees 


-finger massage 




-doesn’t like “open posi- 


-bead switch 


hand over hand 
activity? 


tions” 


koosh ball 

interactions with other stu- 




loud sounds 
-sometimes will startle 


dents 

-voices 

smells 

popcorn kernels 
-tub 

body contact 

stretching 
-pull arms forward 

morning person 




licorice 



ACTION PLAN 



Date: October 20, 1994 




TASKS TO BE COMPLETED 


PERSON(S) 

RESPONSroLE 


TIMELINE 


1. Smellie markers 


Susie 


10/24/94 


2. Materials - (book ahead of time as much 
as possible) 


Judy 

Sherry 

Bethany 


10/31/94 


3. Adapt calendar 

tactile magnet - represent days, weather, 
tape loops “It’s Tuesday” 


Bethany 

Sherry 

Ruth 


10/24/94 


4. Three ring binder 

-forms-each team member will write 
concerns as they work with Mida. Stays 
in Bethany’s room. Extra sheets for Judy. 


Barb 


10/24/94 


5. Types of music 


Beth P. 


all semester 


6. Investigate loan of “Apple” 
-get cart 


Eileen 

Bethany 


11/3/94 


7. Report card 


Judy 

Bethany 


11/4/94 


8. Consultation with It. H.I 
Submit request for teacher 


Bethany 

CBSE 


11/4/94 


9. Leader next meeting 
-Agenda item 

1) re-visit preferences; expand-smeUs 

2) communication — how Mida tells us 
what she likes 


Barb 
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10 / 20/94 



Kaizan 

Group Activity 

(Positive Outcomes Generated by Team Members) 

1. Brainstorming different ideas. (2) 

2. Identification of roles 

3. Helpful to know what responses other team members are getting 
from Mida. 

4. Visually represent - likes/dislikes (2) 

5. People with different expertise - sharing - team building. 

6. Meet everyone 

7. Support teams 

8. Interest support of Superintendent. 
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Minutes - November 30, 1994 
Mida’s Team Meeting 
Central Elementary 



Present: Judy, Barb, Betfiany, Karen, Beth K., P., Susie, Ruth, Sherry 

The Action Plan firam the October meeting was reviewed. All of the tasks were initiated; most were 
completed. Some of the items are ongoing (e.g., getting lesson plans ahead of time so that 
appropriate adaptations can be made). 

Agenda topics for the team meeting included: adding information to Mida’s maps preferences, 
identifying cpportunities in the class schedule for “Ciicle of Friends” activities, brainstorming 
ideas fen: curriculum adaptations, discussing Mida’s communication system. 

1. Team members updated the Preferences Map. To the “things that don’t work” side, members 
added that Mida does not like hand over hand activities or low frequent^ sounds such as music 
with drum beats or bass guitar. 

2. Team mmbers discussed the 1st grade class schedule to identify opportunities for Mida and her 
classmates to work together and interact It appears that one opportunity may be from 1:00 - 1:30 
p.m. dviing the week and on “Fun Fridays.” Judy indicated tiiat these are times for classmates to 
share with each other. Some of tte ideas genaated includ^: starting a scrtqpbook, sequencing 
comic strips, sharing information about family pets, vacations, families, houses, and personal 
characteristics (hair color, eyes). Gathering informatioh about Mida from her family was listed on 
the action plan. 

3. Beth K. joined the team meeting today. She is consultrmt for students vrith hearing 
impairments. She encouraged work on choice riiaking activities. Mida has a lEP goal specific to 
choice making, but it could be expanded to include numerous activities across the day. Beth also 
requested additional information about BSER results and Mida’s use of hearing aids and/or 
vibrotactile devices. This concern was added to die action plarL Additionally, both Beth and 
Karen will investigate “hearing tapes” which have different songs, stories, etc. in different 
frequencies. 

4. Mida’s eye n^rt needs to be updated. Susie will talk with Arm. 

5. Some information was shared about beginning a portfolio of Mida’s woric with an 
accompanying video. Important infmmation can thra accompany Mida as she moves from grade 
to grade at Central Elem^tary. Karen will investigate. 

6. The team will view a videofrqre at the next meeting in January about “Circle of Fri^ids.” Barb 
will provide the tape, Bethany and Judy will get the VCR. 

7. Rath will get Mida a name stamp to use for her paperwork. 

8. Next team meeting on January 9, 1995 - 12:30 - 3:00 p.m. 
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Mida’s 

ACTION PLAN 




Date: November 30, 1994 



TASKS TO BE COMPLETED 


PERSON(S) 

RESPONSIBLE 


TIMELINE 


1, Check on BSER results with Ann - Signed 
permission form 


Bethany 


1/9/95 


2. “Circle of Friends” Video and written materials 


Barbara B. 


1/9/95 


3. Tapes for children with hearing losses 


Karen G., Beth K. 


1/9/95 


4. Check about using lip glosses and lotions 
with Ann 


Bethany 


1/9/95 


5. Schedule time for peer group sharing 


Bethany, Judy 


1/9/95 


6. Portfolio Information 


Karen G. 


1/9/95 


7. Name Stamp 


Ruth 


1/9/95 


8. Christmas program information to Ann 
-Gift Sharing 
-Class Party Time 

-Wheelchair access for Christmas program 


Bethany, Judy 


12/3/94 


9. Information from Ann about Mida’s evening 
activities to share with peers at school 


Bethany 


1/9/95 


10. Check with Ann about Mida’s vibrotactile aid 
and hearing aids 


Bethany 


1/9/95 


1 1 . Update eye report 


Susie 


1/9/95 



Appendices 



Appendix C: 



Back Home Again in Indiana: The Road to Transition 
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/IppendixJ: ^ack Home Again in ^fndiana: 
Karen and i^achie's transition M^P 

Karen and Bachie’s transition from oui-of-statc educational 
programs to Indiana began in 1992. The transition effort has 
involved individuals from education and adult service agencies. 
Appendix F provides a history of the team members’ efforts to 
make Bachie and Karen’s transition happen. A glossary of 
terms also is included to ’nelp with acronyms unique to Indiana. 
Throughout the map, boxes with solid lines indicate team 
meetings; dotted lines provide action plan items or information. 




□ 

□ 

□ 

□ 



Safe, Comfortable, Stable 
Shared 



Preferences/Interests Drive Activities 



Support (24 hour) 

• Householders 

• Respite 





7 


Meaningful 




Work 


7 




□ Real Work, Real Job Setting, Real $$ 

□ Support (Transition Specialists) 



/ 

Fun & Friends ^ 

□ Take Part in Community Activities 

□ Communication 

• Co-Workers 

• Neighbors 

• Community Members 

□ Support (Friends) 








^ack Home Again in Indiana 
<Lhe Hoad to transition 



Blind Services Project con- 
tacted to assist with transition 
planning by; 



• Indianapolis Public Schools, 

• NW Indiana Special Educa- 



tion Cooperative, i 

• Perkins School for the Blind i 
U* * Chileda Institute. 



JUNE ’92--IEP 
Meeting — Bachie 



Attending; 

• IN Deaf-Blind Services 

• HKNC Regional Rep. 

• VR Counselor 

• School Reps. 

• Parent 

Discussed Personal Futures 
Planning — to happen over the 
course of the year. 



riUNE ’92— Indiana Deaf- 




r 



I Dialogue began — How to tran- | 
I sition students from out-of- i 



^tate??? 



J 
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r 



- 0-1 



*1lt& ^uiune. 



1 

Indiana Deaf- i 



_ AUGUST ’92 
1 Blind Services Project Director I 
I attends PFP training in Atlanta. | 

I ^ 1 






I 




["OCTOBER ’92— Indiana Deaf-”* 
Blind Services Project submits 
application to HKNC-TAC to 
. participate in interagency project, 

, “The State and Local TbamPart- 



ijiership Model.” 

["NOVEMBER ’92— Decision~j 
to work directly with local 
teams rather than tlirough the 
j State and Local Team Partner- | 
j^hip Model. ^ 




FEBRUARY ’93 







Team Meeting 



Info, gathered 
Plans for the Future 
Begin planning 
Timelines 
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[~MORE INFO. GATHERED ~j 

• Indiana Housing Finance 
Authority 

— Section 8 

• City of Indianapolis 

Planning Division . 

— Section 8 . 

^ — Purchasing programs ^ 





MARCH ’93— FUNDING 
Team Meeting 



• SSI 

• S-5 WRAP AROUND $$ 

• Medicaid Waiver $$ 

• Housing Programs 

• Draft Budgets!! 



APRIL ’93 
Two Team Meetings 



Input From Adult Providers 

• Videos of Karen & Bachie 

• Input on budgets 

• Assess interest of providers 

S-5 Proposals Due 

VIDEO - “Planning Today- 
Creating Tomorrow” 
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|~PERKINS CHANGING PRO-~| 
I GRAM FOCUS— Needed to j 
I make decision about when j 
^Karen would return to EN. ^ 



V 


MAY ’93 
Team Meeting 


Medicaid Waivers 

• Karen - eligibility 

• Bachie - eligibility 

Providers 

• Two interested 

• Pro’s and Con’s 


1 JUNE ’93 

Team Meeting 




Housing 

• Provider identified 

• Negotiations with DOE 
scheduled 

• Ads in paper for staff 

Funding (long-term) 

• More ideas 

• Letter — Line Item $$ 

• D/B Waiver??? 


4 ^ 

m 




r 7w 

1 KAREN COMES ||H 

1 HOME FROM HjH 

1 PERKINS! iiB 

L ILl 



O 
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AUGUST ’93 
Team Meeting 



Budget Issues 

• DOE budget negotiations 
had not occurred. 

• Karen approved for Med- 
icaid Waiver!! 

• Tasks assigned to continue 
work on housing $$$. 

Housing Status 

• Looking at houses the next 
day. 

• Meeting Karen’s mother. 







SEPTEMBER ’93 
Team Meeting 



Medicaid Waiver (Karen) 

• New case manager 

• Developing plan of care 

Residential Update 

• Provider did not attend! 

• Concerns about commu- 
nication and timelines 

lEI Rep. Joins Team! 





CONCERNS ABOUT 
PHILOSOPHY AND 
WORKING AS A TEAM! 
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OCTOBER ’93 
Team Meeting 



RESIDENTIAL UPDATE 

• Did not attend again/ 

• Duplex sold — no housing 

• Afternoon interviews 
vilth 'Transition Specialist 
cancelled 

Concerns — 

• Responsibility for the 
Transition Specialists 

• Amount of time spent with 
Karen 

• Communication 

• Housing/Timelines © 





H’EAM DEQSIONS: ~j 

I • Need to rethink choice of . 

I providers. . 

I • Need to be clear about | 

1 ^ what we want and need. ^ 



n^OVEMBER ’93 
I • Group assigned to work 
I on Karen’s PFP profile 
I • Initial taping for “Plan- 
I ning Today-Creating 
1 ^ Tomorrow” video 
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NOVEMBER ’93 
Team Meeting 



Personal Profiles 

• Completed Karen’s 

• Need to do for Bachie 

Respite 

• Started calling!! 

• Ad — Indy paper 

Funding 

• CHAS hearings 

• Written comments 





CHAS HEARING IN 
BLOOMINGTON 



|~ DECEMBER ’93— Team 
I members meet with staff from 
I Options For Better Living in 
I Bloomington: 

I • Options intrigued and 
I excited 

1 • Team members excited 
1 about Options 
1 • Philosophies match!! 

I Concerns about: 

1 • Long-term funding 
• Training regarding sensory 
^ impairments 





DECEMBER ’93 
Team Meeting 



• Update on meeting with 
Options 

— interested!!! 

— concerns about staff 
training and long-term 
funding 

• Update on CHAS hearing 

• Karen (respite, ad in 
Bloomington paper for 
Transition Specialist, 
finances) 

• Start making contact with 
Voc Rehab 





I 1 

I State Announces | 

1 Plan For Decreasing | 

I Medicaid Funding I 

I I 



Options can H commit 
to new ventures 
in current 
funding climate. 
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JANUARY ’94 
Team Meeting 



Review Background/ 

Clarify Mission 

Concerns: 

• Medicaid cuts 

• Medicaid Waiver budget 
not approved — needs 
revision — provider must 
be identified! 

• Options Board won’t 
approve new clients 
without comiTiitment of 
long-term funding. 

• Immediate need for 
respite! 

LETTER WRITING 
CAMPAIGN BEGINS! 



4 



1 

I TEAM SENDS 

I LETTERS TO: 

I 1) The Governor 

1 2) DDARS, and 

I 3) DOE — budget for K. 





FEBRUARY ’94 
Team Meeting 



• Governor’s office response 

• Options will do it anyway! 

• Revised budgets include 
transition specialist and 
related services 

• Respite started but no 
contract from DOE 

• Arranging visit to meet 
Bachie in Wisconsin 

• Addendum to DDARS 
letter — affiliate program! 
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[~ MARCH ’94 
I • Householders interested! 

I • Roadblocks to securing 
I funding 

I • First time client has not 
I owned the housing — what 

I if householders don’t want 

i to do it anymore??? 

1 • Householder Contract: 

I — Daily routine to best 
I support Karen 

— Support for house- 
holders (respite, day 
I program, training) 



MARCH ’94 
Team Meeting 



Meeting to draft Affiliate 
Proposal to HKNC 

• Needs of Hoosiers who are 
Deaf-Blind 

* Outline project objectives 



4 



1 1 

I MARCH ’94— House- | 

I holders spend the day j 
I with Karen and her j 
I mother. Everyone is 1 
I excited! ! I 

1 1 





END OF MARCH | 

'94 — Options for | 

Better Living submits I 

Affiliate Proposal to I 

HKNC. 1 

I 
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DOE Rejects Budget!! 
Need to get things finalized! 
— ^Try another way — 



APRIL ’94 
Team Meeting 



Options and Potential House- 
holders attend!! 

• Setting up visit!! 

• Discussing training 
activities — sign language 

Redrafting Budget 

Plan of Care revised 




I 1 

I APRIL ’94— Michele | 

I meets with Options | 

I staff in Bloomington | 

I • Budget j 

I • Karen’s wants and j 

L_ _1 

I APRIL ’94— Karen’s j 
I placement conference . 

I 



I I 

I APRIL ’94— 

Affiliate Proposal 

I^Accepted!!! ^ 
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MAY ’94 

Visits to meet Bachie and 
her mother 

Speech consultant develop- 
ing plans with householder 
and IPS. 

Respite plan developed 



1 



L*. 



NO WORD ON BUDGET! 






iJ 



Tkaren in hospital— ~! 






1 



Blood sugar levels up! 



Options learning more about 



U 



Karen 



, J 



I 1 

Department of Education , 
'^Approves Budget !$! ^ 



$ 




n 



2 Col. 



U 



JUNE 1, 1994 
KAREN MOVES INTO 
HER NEW HOME! 



n 



j 



r 



L 



Transition Trauma” 
(Initially) 

• Confusion 

• Depression 

• Medical Issues 



n 



J 
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. “Stuff’ Arrives from Perkins—^ 
(quilt, chair, footstool, skates, 
and craft items) 



jjCaren begins to feel at home. ^ 




AUGUST ’94 
Pla.'ning Team and Options 
Siaff Meet Together 



Update on Karen 

• transition issues 

• employment 

• medical issues 

Bachie’s move 

• Learning from Karen’s 
experiences 

• action plan 

Technical Assistance Needs 
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SEPTEMBER ’94 
Team Meeting 



Meeting on employment 
issues — next steps (sub- 
group) 

• Training for transition 
specialists 

• L'nking with VR and 
Stonebelt Center 

• Karen moved to top of 
Supported Employment 
lists! 




OCTOBER ’94 
Team Meeting 

Updates on Karen & Bachi'"; 

“Planning Toaay-Creating 
Tomorrow” video 

Affiliate Project 



HcONFLICT BREWING .. . ~] 
. • Whose house is it anyway? 

I • Stay or move? 

j Lessons Learned j 

I • Always separate housing . 

j from support! 

I • Don’t give in under . 

1 ^ pressure! ^ 

40 
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j~NOVEMBER ’94— Karen ~j 
j and Bachie move to new j 
home with new support staff. 



L 



J 




DECEMBER ’94 
JANUARY ’95 
Team Meeting 



• Medical Issues 

• Roles & Responsibilities 

• Agency Training 




The “fine art of 
communication’’ 

• agencies 

• householders 

• families 

• medical 
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APRIL ’95 
Team Meeting 



• Review History 

• The Dream revisited 

• Values Statements & 
Clarifying Roles 

• Roles & Responsibilities 

• Next Steps 




[~JUNE, JULY, AUGUST ’95-^ 
j Vocational Planning Meetings | 

j Karen gets a job!!! j 

I^Bachie does volunteer work!!!j 



the journey continues. • ■ 
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